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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	51


	Proportion (%) of pupil premium eligible pupils
	53%


	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2026/27
2027/28
2028/29

	Date this statement was published
	September 2026

	Date on which it will be reviewed
	July 2027
July 2028
July 2029

	Statement authorised by
	Joshua Bullock
Headteacher
Jo-Anne Callow
CEO

	Pupil premium lead
	Joshua Bullock
Headteacher

	Governor / Trustee lead
	Emily Crowley
PPG Governor


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£41,850


	Pupil premium funding carried forward from previous years
	£0
£0

	Total budget for this academic year

	£41,850



Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Princetown Community Primary School, our intention is that all pupils, regardless of their background or the challenges they may face, are supported to achieve well, feel a strong sense of belonging and leave our school equipped with the knowledge, confidence and resilience they need for the next stage of their education.
We recognise that disadvantaged pupils are not a homogenous group and that the barriers they experience can vary significantly. These may include gaps in prior learning, difficulties with attendance, limited access to wider opportunities, social and emotional needs, communication and language needs, or reduced confidence and aspiration. Our approach is therefore rooted in knowing our pupils well, identifying individual barriers early and responding to these with appropriate, evidence-informed support.
High-quality teaching is at the heart of our Pupil Premium strategy. We believe that consistently strong classroom practice, including clear explanations, effective modelling, scaffolding, retrieval practice, regular checks for understanding and responsive adaptation, benefits all pupils and is particularly important for disadvantaged learners. Alongside this, targeted academic support is used where needed to address specific gaps in knowledge and skills, with interventions carefully selected, monitored and reviewed for impact.
We also recognise that pupils cannot learn effectively unless they feel safe, valued and ready to learn. Our Pupil Premium strategy therefore includes a strong focus on attendance, emotional wellbeing, relationships, behaviour and inclusion. Where appropriate, we provide pastoral support, opportunities for co-regulation, access to enrichment and experiences beyond the classroom, and practical support to reduce barriers to participation.
As a small rural school, we are particularly mindful of the impact that geographical isolation, transport and access to wider cultural and enrichment opportunities can have on pupils and families. We therefore seek to ensure that disadvantaged pupils have equitable access to the wider experiences that contribute to personal development, confidence and aspiration.
Our strategy is built around high expectations for every child. We use assessment information, attendance data, pupil voice and our knowledge of individual pupils to identify need and evaluate impact. Provision is reviewed regularly and adapted where necessary.
Ultimately, our aim is not simply to reduce attainment gaps, but to remove barriers wherever possible so that disadvantaged pupils can flourish academically, socially and emotionally, and fully participate in all aspects of school life.
To achieve this, we will:
· Designate clear leadership and accountability: 
· PPG Lead – Mr Joshua Bullock (Headteacher)
· Named Governor for Disadvantaged – Mrs Emily Crowley
· To achieve this, we will:
· Ensure consistently high-quality teaching across the school, with a strong focus on adaptive teaching, clear modelling, scaffolding, retrieval practice and regular checks for understanding.
· Identify barriers to learning early through assessment, attendance information, pupil voice and strong knowledge of individual pupils.
· Provide targeted academic support where required to address gaps in learning and accelerate progress.
· Monitor the attainment and progress of disadvantaged pupils closely and adapt provision where impact is limited.
· Maintain high expectations for all pupils and avoid assumptions about ability or potential based on disadvantage.
· Prioritise attendance and work closely with families to address barriers that may prevent pupils from attending school regularly.
· Provide appropriate pastoral and emotional support so pupils feel safe, secure, valued and ready to learn.
· Promote positive relationships, emotional regulation, resilience and a strong sense of belonging.
· Ensure disadvantaged pupils can access trips, clubs, enrichment activities and wider experiences, reducing financial or practical barriers where possible.
· Work in partnership with families, external agencies and other professionals to provide coordinated support where needed.
· Use Pupil Premium funding strategically and flexibly, focusing spending on approaches that are most likely to improve outcomes for disadvantaged pupils.
· Regularly review the impact of our Pupil Premium provision using a range of evidence, including academic outcomes, attendance, engagement, wellbeing and participation.
· Ensure that disadvantaged pupils are fully included in all aspects of school life and are supported to develop the confidence, knowledge and skills needed to succeed in the future.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	To use Pupil Premium funding to develop underdeveloped oral language skills and vocabulary gaps among many disadvantaged pupils. This is particularly evident on entry to EYFS. These barriers impact reading comprehension, writing outcomes, mathematical reasoning and wider curriculum access.

	2
	To use Pupil Premium funding to effectively target and support disadvantaged pupils, improving their well-being to ensure they achieve the very best they can and ensure inclusivity. 

	3
	To use Pupil Premium funding to effectively target and support disadvantaged pupils improving their academic outcomes- ensuring good or better progress from their starting points. 

	 4
	To use Pupil Premium funding to effectively target and support disadvantaged pupils to reduce the attainment gap between disadvantaged pupils and non- disadvantaged pupils. 



[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Development of underdeveloped oral language skills and vocabulary gaps among many disadvantaged pupils. 
	Disadvantaged pupils demonstrate improved oral language and vocabulary, with increased confidence in speaking, listening and using subject-specific language across the curriculum. Assessments, classroom observations and pupil voice show that identified vocabulary gaps are narrowing, and disadvantaged pupils are increasingly able to articulate their ideas clearly and participate fully in lessons and discussions.

	Improved well-being to ensure they achieve the very best they can and ensure inclusivity. 
	Disadvantaged pupils demonstrate improved wellbeing, confidence and engagement in school. They feel safe, valued and included, participate fully in school life, and are increasingly able to regulate their emotions and access learning successfully. Attendance, pupil voice, behaviour and engagement measures show that barriers to learning are reducing, enabling pupils to achieve the best possible outcomes.

	Improved academic outcomes - ensuring good or better progress from their starting points. 
	Disadvantaged pupils make good or better progress from their individual starting points, with gaps in attainment narrowing over time. Assessment information demonstrates sustained improvement in key areas of learning, and pupils are increasingly working at, or towards, age-related expectations.


	Reduction in the attainment gap between disadvantaged pupils and non- disadvantaged pupils. 
	The attainment gap between disadvantaged and non-disadvantaged pupils narrows over time. Assessment information shows disadvantaged pupils making strong progress from their starting points, with an increasing proportion meeting or exceeding age-related expectations across the curriculum.




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £21,399.80
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Provide high-quality CPD focused on improving outcomes for disadvantaged pupils, including adaptive teaching, assessment, vocabulary development, SEND, behaviour and emotional wellbeing.

	The Education Endowment Foundation (EEF) identifies high-quality teaching as one of the most important factors in improving outcomes for disadvantaged pupils. Effective professional development helps staff strengthen teaching practice and respond more effectively to pupils’ individual needs.
Evidence also supports the use of adaptive teaching, strong assessment, explicit vocabulary teaching and inclusive classroom approaches to help remove barriers to learning. Developing staff knowledge of SEND, behaviour and emotional wellbeing further supports early identification of need and ensures pupils are able to access learning successfully.
Regular CPD, coaching and professional dialogue will help ensure these approaches are understood and used consistently across the school, improving the quality of provision for disadvantaged pupils.


	1,3,4

	Support the move to Little Wandle through appropriate staff training, coaching, monitoring and access to the resources needed to implement the programme effectively.

	The EEF identifies phonics as a highly effective approach for improving early reading, particularly for younger pupils and those at risk of falling behind. A consistent, systematic approach helps pupils develop secure decoding skills and supports progress in reading.
Moving to Little Wandle will provide a clear, structured programme for phonics teaching, assessment and intervention. Staff training, coaching and monitoring will help ensure the programme is implemented consistently and with fidelity across the school.
Providing appropriate resources and targeted support will also help staff identify gaps quickly and respond to pupils who need additional practice. This is particularly important for disadvantaged pupils, who may be more likely to experience gaps in early literacy and therefore benefit from timely, high-quality intervention.

	1, 3, 4 

	Ensure staff are confident in delivering high-quality phonics teaching and targeted support for pupils who are at risk of falling behind.

	The EEF identifies systematic phonics as an effective approach for improving early reading, particularly for younger pupils and those at risk of falling behind.
Ensuring staff are confident in delivering high-quality phonics teaching will support consistency, accurate assessment and timely intervention. Staff will be better able to identify gaps in pupils’ knowledge and provide targeted support before these gaps widen.
This is particularly important for disadvantaged pupils, as strong early reading skills provide the foundation for accessing the wider curriculum. Regular training, coaching and monitoring will help maintain high expectations and ensure that pupils receive the right support at the right time.

	1, 3, 4

	Enhancement of our writing teaching and curriculum planning in line with DfE and EEF guidance.
We will fund teacher release time to complete oracy audit, embed key elements of guidance in school and to access English Hub and CPD.
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading:
Oral language interventions | Teaching and Learning Toolkit | EEF

The EEF writing framework provides evidence-based guidance for teaching writing effectively in primary schools, emphasising the importance of transcription skills and oral composition.
The writing framework
	1, 2, 3

	Invest in HLTA training to strengthen the quality of targeted intervention, classroom support and provision for disadvantaged pupils.

	Research from the EEF shows that teaching assistants can have a positive impact when they are well trained, clearly deployed and used to deliver structured support rather than simply replacing teacher input.
Investing in HLTA training will strengthen staff expertise in delivering targeted interventions, supporting learning in the classroom and responding effectively to individual pupil needs. This will help ensure that disadvantaged pupils receive high-quality, consistent support and that interventions are purposeful, well matched to need and regularly reviewed.
Developing HLTA capacity will also strengthen the school’s ability to provide timely academic and pastoral support, helping pupils overcome barriers to learning and make strong progress.

	1, 3, 4 

	Use coaching, professional dialogue and shared practice to improve consistency in teaching and intervention across the school.

	Evidence from the EEF highlights the importance of sustained professional development in improving teaching quality and pupil outcomes. Coaching, professional dialogue and opportunities to share effective practice help staff reflect on their teaching, develop new approaches and apply them consistently.
A more consistent approach to teaching and intervention is particularly important for disadvantaged pupils, who may be more affected by variation in classroom practice. Regular coaching and collaboration will help ensure agreed strategies are understood and embedded across the school.
Sharing successful practice will also strengthen staff confidence, improve the quality of targeted support and help ensure pupils receive a consistent experience as they move between classes and interventions.

	1, 2, 3, 4 

	Deploy support staff strategically to provide timely academic, pastoral and intervention support where it will have the greatest impact.

	Strategic deployment will allow the school to target academic, pastoral and intervention support towards pupils with the greatest identified need. This will help ensure disadvantaged pupils receive timely support before gaps widen or barriers become more significant.
Regular review of provision and pupil progress will help ensure staff time is used effectively and support is adapted according to need. This approach will strengthen both academic progress and wider wellbeing, while ensuring support staff complement, rather than replace, high-quality teacher-led instruction.

	1, 2, 3, 4

	Maintain a stable, skilled workforce so disadvantaged pupils benefit from consistent relationships, continuity of provision and high-quality teaching.

	Continuity of staffing is particularly valuable for pupils who may experience additional barriers to learning, as secure relationships with familiar adults can support engagement, confidence and wellbeing.
Retaining experienced staff also helps maintain strong subject knowledge, effective intervention and consistent approaches across the school. Investing in professional development, wellbeing and opportunities for progression will support staff retention and help ensure disadvantaged pupils continue to receive high-quality teaching and support.

	1, 2, 3, 4

	Regularly review the impact of CPD and staff deployment on pupil outcomes and adapt provision where necessary.

	Regular review of CPD and staff deployment will help the school identify what is working well and where further support or adjustment is needed. This ensures that staff development remains closely linked to identified pupil needs and that support is directed where it can have the greatest impact.
Using assessment information, pupil progress, attendance, engagement and staff feedback will help the school make informed decisions and adapt provision where necessary. This will support effective use of Pupil Premium funding and help ensure disadvantaged pupils receive the right support at the right time.

	1, 2, 3, 4



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £12,450.12
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Targeted deployment of teaching assistants.
Continue to deploy teaching assistants strategically to support high-quality classroom practice and interventions.

	Internal data supports the progress of children who have support from a teaching assistant in class and through interventions.
EEF recognises the effective use of teaching assistants:
New EEF Guidance Report - Making Best Use of Teaching Assistants | EEF 
	1, 2, 3, 4

	Small group and one-to-one interventions.

Targeted support to address identified gaps in reading (with a focus on phonics and fluency), writing and mathematics.


	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind.
EEF recognises the value of 1:1 and small group tuition as a catch-up strategy:
One to one tuition | EEF (educationendowmentfoundation.org.uk)
And in small groups:
Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF
	1, 2, 3, 4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £8000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Extra-Curricular Activities and Curriculum Enrichment
	One of the key lessons learned in the Closing the Attainment Gap document produced by the EEF is that essential life skills (character) are important in determining life chances. Use of Absolute Education (and subsequently Bromcom) to monitor attendance within clubs.
	2

	Use of TIS approaches, pastoral support and external services where appropriate.

	Internal data shows that these children are making progress in their learning and attendance when supported with their mental health.
	1, 2, 3, 4

	External agency support: Work with SEND, inclusion, mental health, family support and other relevant services where pupils require specialist input.
	A multi-agency approach can help ensure that SEND, emotional wellbeing, attendance and family needs are understood fully and addressed in a joined-up way. This is particularly important for disadvantaged pupils who may experience several overlapping barriers.
Working closely with specialist services also supports staff to develop appropriate provision, implement recommended strategies and review progress over time. This helps ensure support is timely, targeted and matched to individual need

	2

	Pupil voice and belonging: Regularly seek disadvantaged pupils’ views about school, learning and wellbeing and use this information to strengthen their sense of belonging and inclusion.
	Regular pupil voice helps the school understand the experiences of disadvantaged pupils and identify barriers that may not be immediately visible through attainment or attendance data alone.
Listening to pupils and acting on their views can strengthen relationships, improve confidence and ensure support is better matched to individual needs. This will help disadvantaged pupils feel included in school life, participate more fully in learning and develop positive relationships with both staff and peers.

	2

	Family engagement: Build strong relationships with families and maintain regular communication where pupils are experiencing barriers linked to attendance, behaviour, wellbeing or engagement.
	Building strong relationships with families helps schools identify barriers early and develop appropriate support before concerns become more significant. Regular, open communication can also improve trust between home and school and encourage families to engage with strategies that support attendance, behaviour and wellbeing.
For disadvantaged pupils, effective family engagement can be particularly important where pupils are experiencing multiple barriers. Working collaboratively with parents and carers helps ensure that support is consistent, responsive and centred on the needs of the child.

	2



Total budgeted cost: £41,850
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	2025-26 
We have undertaken a detailed analysis of the performance of our disadvantaged pupils during the previous academic year, drawing on national assessment data alongside our own internal summative and formative assessments.
Key Findings from Academic Performance Data:
· Overall Progress:
Pupil Premium children made less progress in comparison to their peers and their final outcomes were lower than their Non-Pupil Premium peers.
· EYFS:
100% of disadvantaged pupils (PPG) achieved a Good Level of Development (GLD). 
· Year 1 Phonics:
50% of disadvantaged pupils (PPG) passed the phonics screening check.
· Key Stage 2 – PPG Pupils:
Reading – 43%
Writing - 43%
Spelling - 43%
Maths – 57%
Combined - 43%
To benchmark performance, we compared these outcomes with those of disadvantaged and non-disadvantaged pupils nationally and locally, as well as with our own non-Pupil Premium cohort. 
· 



Externally provided programmes
	Programme
	Provider

	Mastering Number
	Code Maths Hub

	Maths Hub
	Code Math Hub

	Counting Collections
	Counting Collections EEF

	Visible Learning
	Corwin

	Thinking Matters
	Exeter University

	Little Wandle Letters and Sounds Revised (including the use of the phonics, fluency, SEN and handwriting programmes)
	Little Wandle

	Accelerated Reader
	Renaissance

	Number Bots and Times Tables Rock Stars
	TTRS
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