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An Daras Multi-Academy Trust 
Princetown Primary Improvement Plan 25-26 (Sept 25 onwards) 

	School: Princetown Primary School

	Trust Version:
	v7 Template

	Statutory:
	Yes

	Advisory Committee:
	LGB
Learning, Staffing and Safeguarding Committee, Audit Committee

	Linked Documents and Policies:
	Trust Exception Reports, PPG Provision Map, PE Funding Map, SEF, National Benchmarking Reports, Trust Consultant Reports, OFSTED Data, ISDR Reports, Trust SI Strategy. DfE Trust Quality Descriptors 2023





Trust SI Model – Trust and School Building BlocksFive Prime Trust Areas
Vision and Culture
People and Leadership
Curriculum and Assessment
Teaching and Learning
Governance and Accountability
Aligned with DfE Trust Quality Descriptor Pillars 2023
 Context - Local, Trust, National


Trust Culture and Identity
Risk Management

                                                         

 Time Scales and Agility


 School Building Blocks

Trust Improvement Strategy =
 Trust Alignment

 Trust Collaborative Convergence



 Trust Best Endeavour Expectation

    Trust Applied SI Strategy with Tiered Support



           IMPACT: Improved Outcomes

	Academy Improvement Plan 25-26 – Improving Outcomes for Children

	Trust Vision: Igniting Curiosity, Growing Capabilities - “To grow capability mature children who are positively engaged, compassionate, competent young people conscious of the role they play in society, who are curious about the world around them and their place in it”

	School Vision:
At Princetown, our vision is ‘Inspiring Lifelong Learners in Our Community.’
We are proud to be a community school in the heart of Dartmoor using our privileged location to support our learning. We encourage children to take an active role in and love where they live through our established links with businesses and community leaders. We enable our children to do this by hosting community events, opening our school for special events and ensuring our curriculum teaches them about local history and how they can ensure our village continues to flourish.
We are committed to developing the whole child with a focus on children’s individual needs to ensure that every child reaches their full potential through our knowledge and skills curriculum, and we ensure our provision looks after children’s mental health. We aim to ensure that each child feels valued, important and cared for which enhances the children’s drive to learn and be successful.
Our school has a wonderful family feel to it and we strive to ensure every member of our school enjoys being here. Our vision for the school and the children in it is to develop lifelong learners; to develop curious minds that ask questions and dig beneath the surface to find out more; to encourage children and adults to have high expectations of themselves and their peers.
We are proud to provide many opportunities for children to grow and learn through learning in class; forest school; trips; extra-curricular clubs; and so much more.


	Context – Key School Level Factors 25-26

	OFSTED - Areas Identified for Improvement 
Princetown - Good 
Assessment is not used with enough precision to identify what pupils already know. As a result, pupils are not always taught new concepts as soon as they are ready. Therefore, some pupils do not build their knowledge as well or as quickly as they could. The trust needs to refine the approach to assessment so that learning is adapted, when necessary, to enable all pupils to learn well across the curriculum.

Attainment Benchmark KS2 

Maths (National ARE+ 74%) 
· PT 17%
 
Reading (National ARE+ 75%) 
· PT 33%
 
Writing (National ARE+ 72%) 
· PT 50%

Attendance (National 93% overall absence and 19% persistent absence) 
· Attendance: 96.1%
· Persistent absence: 10%




	Key School Staff and Roles:
· Joshua Bullock – Head Teacher: DSL, RE, Maths, Computing, History, Geography, PE, PHSE, RRSA, Sustainability lead
· Laura Taverner – Writing, DDSL, Science, Art, DT, Music lead
· Jascinta Church – Reading, Phonics and Early Reading, Languages lead
	

	Context – Trust Level Action Plan Factors 25-26                                                   

	Trust Culture and Identity
	Trust Strategic Actions

	[bookmark: _Hlk531160119]Q1. Why do we exist?
· To ensure children within our local area have access to high-quality capabilities driven learning through positive lived experiences which champion their right to be treated with dignity and respect irrespective of background
· Provide an effective educational service which meets the needs of our local communities based on the An Daras way
· ‘Do justly, love mercy and walk humbly with your God’  (Micah 6. v8) 

	1. Improve the quality of education in all Trust schools focusing on core subject outcomes and Oracy;
· Address Disadvantaged Attainment (KS2) by focusing on English and Maths
· Introduce a structured oracy framework across all schools in the Trust to improve pupils’ speaking and listening skills, aligned with national curriculum goals and the Voice 21 oracy framework
· Address attainment and progress in mathematics by focusing on the teaching approached used in EYFS and KS1


	2. How do we behave?
· Consider all within the An Daras family as having significance
· Work humbly to challenge ourselves to add value, wisdom and common sense. 
· Improve the development and understanding of the ‘capabilities’ within us all.
· Deliver a ‘capabilities led’ model rather than a ‘deficiency led’ model 

	2. Ensure the curriculum continues to be broad, balanced, and knowledge-rich preparing pupils for a rapidly changing world, in line with the curriculum review 2025
· To review and refine the whole-school curriculum to ensure it reflects the principles and expectations outlined in the 2025 review
· To create a digitally empowered learning environment that integrates AI and IT to support curriculum delivery and student success


	3. What do we do?
· Create a family of schools which maximise holistic learning opportunities for all
· Value attainment/progress as essential to the ‘capabilities led’ model   
· Dedicate ourselves to improving the potential capabilities of every member of An Daras 
· Treat all with dignity and respect through fully valuing their significance
· Value personal wisdom/growth as an essential  to the Trust dividend

	3. Continue to improve on the strong collaborative culture embedded throughout the Trust
· Instructional Coaching and Deliberate Practice
· Flourishing Schools and Flourishing People


	4. How will we succeed?
· By maintaining a holistic approach to an academically rigorous curriculum
· By ensuring clarity of purpose on delivery of the widest ‘capabilities led’ model possible
· Ensure ‘aligned autonomy’ is fully established and adding value to the trust dividend
· Encourage ‘collaborative convergence’ so all are empowered 
· Build internal capacity by recognising that everyone has significance and talent which is nurtured through a positive well-being strategy
· Encourage schools to maintain a local focus which meets the needs of their communities
· Ensuring our children leave curious, empathetic, capable, have common sense and are ready to be good citizens of the world
	4a. Advance Inclusion strategies focusing on SEND (Special Educational Needs and Disabilities) and EDI (Equality, Diversity, and Inclusion).

4b. Increase student Attendance rates through targeted strategies

5a.  Improve internal leadership capacity
· Prioritised school leadership
· LGB leadership

5b.  Deliver a change strategy to ensure Trust wide operations, staffing and costs are sustainable
· Strategy for ensuring the Trust remains financially viable and operationally sustainable in the long term
· Catering and cleaning review
· Relocation of Launceston Pre-School

5c. Reduce the Trust’s carbon footprint and enhance biodiversity across all school sites by implementing measurable green initiatives
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	Priority 1: Learning Standards (DfE Trust Quality Descriptor: Pillar 1- High Quality/Inclusive Education)
1. Improve the quality of education in all Trust schools focusing on core subject outcomes and Oracy;
· Address attainment (KS2) by focusing on English and Maths
· Introduce a structured oracy framework across all schools in the Trust to improve pupils’ speaking and listening skills, aligned with national curriculum goals and the Voice 21 oracy framework
· Address attainment and progress in mathematics by focusing on the teaching approaches used 




	[bookmark: _Hlk114139781]Explain Context

	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI

	1a. Improve the quality of education in our school focusing on core subject outcomes, Oracy and early mathematics;

· Address attainment (KS2) by focusing on English and Maths

In 2025, the disparity in educational outcomes at the end of KS2 between the children at Princetown and the average nationally is significant, with data showing that there is significant work to be done to make sure that the outcomes of children at Princetown are in line with national results.


	Achieving clarity:
· Aligned approaches: Strategies to improve achievement of disadvantaged pupils are aligned with other school improvement plans & existing practices. Leaders utilise a broad array of external evidence (e.g., EEF) to inform their decision making when supporting pupils. Ongoing – HT
· Data analysis: School will conduct a detailed breakdown of pupils’ performance in English & maths (e.g., question-level gaps analysis, cohort trends etc ) to ensure that gaps in individual knowledge and skills are identified. Termly – HT/subject leads 
· Identifying barriers: HT to use approaches such as pupil voice, attendance records, and SEN data to pinpoint obstacles (e.g., vocabulary gaps, maths fluency, home support). Ongoing – HT
· Pupil profiling: HT will develop pupil profiles for learners, identifying barriers, interventions, and current attainment. Autumn – HT
· Setting high expectations: Leaders should share a clear vision with staff, pupils, and parents that closing the disadvantage gap is a collective priority. Ongoing – HT
· Setting targets: SMART targets for pupil progress in English and maths, with measurable outcomes and review points should be set in the first half of the autumn term. Autumn – HT 
Achieving consistency through effective quality teaching practices across school:
· All teachers are responsible for the progress and attainment of pupils in vulnerable groups. They set high expectations and make no excuses for underachievement. They understand what is hindering achievement and act accordingly to address this. Ongoing – LT
· Structured pedagogical practice including daily phonics / reading fluency and mastery-based teaching with explicit vocabulary instruction in maths. Ongoing – JC
· Embedding evidence-based teaching strategies consistently across all classrooms (e.g. EEF guidance on metacognition, scaffolding, and explicit instruction). Ongoing – HT/LT/JC
· Scaffolded support through approaches such as pre-teaching, adaptive tasks, additional resources and adult support, and targeted interventions are closely matched to pupils’ needs. Ongoing – LT/JC
· Precise curriculum sequencing, ensuring English and maths curricula are logically ordered, with key knowledge and skills revisited and secured. Ongoing – HT/LT/JC
· Live feedback and marking in lessons with immediate error correction and personalised next steps for pupils. Ongoing – LT/JC
· Highly effective use of TAs and additional resources  in the classroom. 
· Leaders routinely monitor, evaluate and adapt strategies accordingly to maximise impact over time.
Ongoing – HT
	Targeted CPD / performance management: 
· Training for teachers and teaching assistants focusing on scaffolding, adaptive teaching, and cultural capital for disadvantaged learners. (Ongoing Trust SIT, SENDCos)
· Peer observation, coaching and mentoring are utilised (e.g. pairing teachers with strong track records). Ongoing – coaching leads
Pupil Premium Strategy: 
· Ensuring that allocated funds focus on evidence-based interventions that are proven to have the greatest impact. (e.g., tutoring, speech/language support). (Autumn S+L) Spring (Learning mentor) 
· Termly monitoring is undertaken to review impact of the chosen approaches. (Ongoing – , HT
Pupil progress meetings 
· Detailed discussions around individual progress resulting in any required adjustments to in class support and interventions. (Undertaken at Pupil Progress every half term – HT
Parental engagement: 
· Developing meaningful strategies to engage parents/carers in supporting learning at home, particularly in reading and numeracy. (Ongoing – HT 
Monitoring and evaluation
· Focussed Trust Review looking at quality of provision in place for disadvantaged pupils           (Spring 1 – TSIT)
· Ensure Provision Maps targets reflect the primary need of disadvantaged pupils with SEND – parent and pupil involvement in planning secured. (Ongoing – trust SENDCos / teachers)
· All interventions are monitored using start and end data. Ensuring interventions add value and accelerate progress for pupils is key. (Ongoing – trust SENDCos / HTs / LT/JC

	· Improved attainment at school level: Narrowing of the attainment gap in KS2 SATs and internal assessments, particularly in reading and maths.
· Monitoring shows provision for disadvantaged pupils is effective in raising attainment and progress across the curriculum.
· Increased engagement: Higher engagement, attendance, and confidence among disadvantaged learners.
· High staff expectations: All staff demonstrate the highest of expectations, in line with CORE values, for disadvantaged pupils and their learning experiences.
· Effective use of resources: Support strategies, scaffolding and equipment are deployed to help disadvantaged pupils become more independent with their learning.
· Long-term outcomes: Improved readiness for secondary school, with strong foundational skills in literacy and numeracy.
Most pupils who are eligible for the PPG meet the expected standard in reading, writing and maths combined by the end of KS2

	[bookmark: _Hlk141081271]Explaining Context

	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI

	1a. Improve the quality of education in our schools focusing on core subject outcomes, Oracy and early mathematics;

· Continue to create a structured oracy framework across all school to improve pupils’ speaking and listening skills, aligned with national curriculum goals and the Voice 21 oracy framework

44% of teachers report that up to 1 in
5 children start school struggling to communicate at the level expected for their age 

Oracy underpins literacy, numeracy, and overall academic success. 

Strong speaking and listening skills help children build relationships, express emotions, and navigate social situations

Oracy education helps close the gap for disadvantaged children who may not have rich language experiences at home
	Achieving clarity:
· To ensure that our school has an accurate picture of teaching and learning practice, and impact on pupil outcomes, in Oracy 21 using benchmarking materials Ongoing – HT / TSIT
· To gain an accurate understanding of current Oracy practice to audit and benchmark using EEF Implementation Stages Explore/ Prepare Ongoing – HT / LT / TSIT
Achieving consistency:
· To utilise free Oracy 21 resources to target initial professional development Ongoing – EHT / HoS / EL / TSIT
	· School to use the Oracy 21 benchmark tool (free) self-assessment tool (EHTS/ HTs)
· Landing Page: Session One, Benchmarks
· Benchmarks-report-FINAL.pdf
· INSET (Sept 25) introduce Oracy 21 Framework/ webinar to schools (DS/ AH)
· School to gather evidence, pick one focused benchmark and self-audit provision to bring to Jan 26 INSET.  (HT)
· DoL and Trust English Leader to visit Oracy 21 Hub schools to action Oracy 21 implementation at An Daras (DS/ AH)
· In the first year, focus on explicit teaching e.g. what a good discussion looks like, using ‘talking tools’ and embedding it in Curriculum (HT) 
· Schools to ensure explicit and implicit expectations around Oracy e.g. Talk Roles. (AH)
· Ensure opportunities for two types of talk: Exploratory talk and Presentational talk within curriculum planning (AH/ English Subject Leaders)
· School staff meetings with Oracy/ English lead and subject leaders: what would Oracy look like in each subject (AH). 
· Trust to have a clear Oracy 21 implementation phase plan (3 years) (DS/ AH) – School to create linked plan (School English Lead)
· Support pupils to articulate their ideas, scaffolding talk to support written outcomes (AH/ Instructional Coaching Link)
	· A structured oracy programme in place to support children’s development
· Increase in the % of children achieving a GLD at the end of EYFS
· Improved Oracy skills used by pupils across the Curriculum measured by Oracy benchmark audit materials
· Staff survey shows impact of Oracy 21 Phase One Implementation on staff professional knowledge
· School Self-Assessment/ Benchmarking defines areas of focus for further phased implementation

	Explaining Context

	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact – KPI

	1a. Improve the quality of education focusing on core subject outcomes, Oracy and mathematics;
· Address attainment and progress in mathematics by focusing on the teaching approached used 

Gaps in foundational number sense and problem-solving skills

Current reliance on White Rose Maths has provided structure but lacks the depth and coherence needed for secure number sense and conceptual understanding 

	Achieving clarity:
· The school aims to align more closely with the NCETM’s Mastering Number and Curriculum Prioritisation frameworks to build strong foundations in number fluency and reasoning
· Ensure that maths teaching across the school is secure by taking part in free Maths Hub specialist support, training and programmes e.g. Mastering Number Ongoing – HT, TSIT
· Achieving consistency:
· Through high quality training and coaching, support leaders/ subject leader to ensure pupils receive a challenging curriculum adapted and pitched to their needs Ongoing – coaches
· To raise the subject knowledge of class teachers to ensure there are no misconceptions in early Maths, moving away from a structured pre-made teaching delivery Ongoing – TSIT
· To ensure the school is using a challenging Maths curriculum with NCTEM and reducing Maths Curriculum costs with White Rose

	· Using INSET time/ Trust staff meetings for Trust Maths Leader to provide specialist Maths Training to key groups e.g. KS1 Mastering Number/ KS2 Mastering Number/ EYFS Mastering Number
· Trust Maths Leader/ HT to provide specialist support to schools in embedding the phased approach to NCTEM curriculum scheme of learning and Oak Academy resources 
· To ensure that we’re delivering KS1 Mastering number programme (4 days of 10mins) JC/LT
· School leaders to support teachers to make maths planning a priority to avoid a ‘click White Rose’ curriculum. Ensure instead that teachers using a range of quality resources that are pitched and adapted based on formative assessment (HT)
· Use Step Lab Coaching materials to support teachers in deploying informative check for understanding strategies to deploy effective Formative Action (HT/DS)
· To support most schools to delivery KS2 Mastering Number through Maths Hub in KS1 and Year 4/5.
· Maths Subject leader to ensure a structured progression approach to teaching multiplication facts for our school. 
· Maths Subject Leader using GAPs analysis tracking from NTS termly assessments/ SATs summative assessment to target teachers formative action in the classroom to reduce gaps 
· Maths Subject Leader to analyse pre SATS paper in Autumn 25 to identify any specific gaps to inform Year 6 but inform Early Maths teaching. 
	· Maths attainment data outcomes in Year 6 improve.
· Schools and teachers have secure Maths subject and teaching knowledge through Maths Hub/ Trust NCTEM specialists 
· Maths Curriculum provides sufficient challenge and expectation across the Trust through NCTEM

	· LGB Impact Monitoring Priority 1 (quality check/key questions)
	LGB termly monitoring at school level, LSS termly monitoring at board level, school or trust leadership exception reporting, external data


	Priority 2: Curriculum (DfE TQD: Pillar 1- High Quality/Inclusive Education)
2. Ensure the curriculum continues to be broad, balanced, and knowledge-rich preparing pupils for a rapidly changing world, in line with the curriculum review 2025
· To review and refine the whole-school curriculum to ensure it reflects the principles and expectations outlined in the 2025 review
· To create a digitally empowered learning environment that integrates AI and IT to support curriculum delivery and student success

	[bookmark: _Hlk114122561]Explaining Context
	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI


	2a. Ensure the curriculum continues to be broad, balanced, and knowledge-rich preparing pupils for a rapidly changing world, in line with the curriculum review 2025

· To review and refine the whole-school curriculum to ensure it reflects the principles and expectations outlined in the 2025 review



	Achieving clarity:
· To ensure the curriculum across the school has a clear focus on coherence, subject depth, inclusivity, and preparation for a rapidly changing world Ongoing - HT
Achieving consistency:
· To conduct a full audit of current curriculum intent, implementation, and impact across all key stages Autumn Term -  HT/DS
· Review curriculum maps and subject progression models to ensure coherence and depth in line with the revised curriculum Spring Term – HT
· Resources plan in place to ensure the curriculum can be effectively delivered Autumn term – HT/DS
· Create shared resource banks to support delivery of core knowledge and digital fluency – Summer Term – HT/DS
· Monitoring and Evaluation of the revised curriculum ongoing – HT/Subject Leaders
· Use pupil voice, work scrutiny, and lesson visits to evaluate curriculum effectiveness and inclusivity summer term – HT/Subject Leaders
· Provide ongoing CPD focused on changes – ongoing – HT
· Cross-school collaboration and moderation to ensure consistency in standards and expectations – Summer – Leaders and teachers
	· Conduct a review of current curriculum provision to identify strengths, gaps, and areas for development (HT/DS)
· Develop and refine subject progression models and schemes of work that reflect the principles of coherence, depth, inclusivity, and future-readiness (HT)
· Investigate digital platforms to support collaboration and resource sharing across the Trust (TSIT, Senior Leaders)
· Engage with national networks and research bodies to stay aligned with best practice (TSIT, TSLs)
· Subject-specific CPD on curriculum coherence, progression, and inclusive practice (TSLs)
· Coaching and mentoring for curriculum leads (HT)
· Cross-school moderation (Teachers)
	· Alignment with national curriculum expectations
· All subjects to have review of effectiveness
· Evidence of progression in all subjects (work scrutinies)


	Explaining Context
	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI


	2a. Ensure the curriculum continues to be broad, balanced, and knowledge-rich preparing pupils for a rapidly changing world, in line with the curriculum review 2025
· To create a digitally empowered learning environment that integrates AI and IT to support curriculum delivery and student success

The rise of AI and digital tools presents opportunities to enhance teaching, learning, and school operations





	Achieving clarity:
· Define digital curriculum intent aligned with national strategies and the 2025 Curriculum Review Autumn - IT working party (LT)

Achieving consistency:
· Plan infrastructure upgrades to support equitable access to devices and connectivity Autumn (HT/ICT4)
· Staff training on AI awareness and digital pedagogy  Spring  - DoL
· Ensure progression and coherence from EYFS to KS2 Spring - DoL

	· Develop digital learning modules and AI-enhanced teaching strategies aligned with the 2025 Curriculum Review (IT working party, EHT/LT)
· Update policies and training to ensure safe, ethical, and responsible use of digital tools and AI technologies (IT working party/LT)
· Investigate age-appropriate digital literacy and AI awareness materials (IT working party/LT)
· Plan completed for the future purchasing of tools for coding, robotics, and computational thinking (IT working party/LT)
· Whole-staff training on digital pedagogy, AI awareness, and safeguarding (ASIT, IT working party/LT)

	· Staff training completed
· School to have updated digital curriculum maps
· Infrastructure and Access development plan in place
· Ensure staff are familiar with new scheme of learning for Computing and that coverage is completed.


	Priority 3: Vision and Culture (DfE TQD: Pillars 3 and 4 – Workforce, Finance and Operations)
3. Continue to improve on the strong collaborative culture embedded throughout the school
· Instructional Coaching 

	Explaining Context

	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI


	Introduction of instructional coaching

The curriculum is broad, and teaching quality is central to pupil outcomes. There is a growing emphasis on professional development, and leadership is committed to embedding sustainable, evidence-informed practices.
Instructional Coaching will be used to support teachers in refining their pedagogy through regular, non-evaluative feedback.
	Achieving clarity
· To ensure all staff understand the purpose and process:
· Both members of teaching staff will complete coaching cycles at different points during the year.
· Coaching cycles (4–8 weeks)
· Use of video, peer feedback, and observation
· Launch during Autumn term
· Regular updates via staff meeting
· Clear documentation and FAQs
Consistency
· Protected time in staff schedules
· Coaching templates
· Coaching contracts
· Walkthrus used to help understanding 
· Small incremental changes used to improve teaching and learning.
	· Time used wisely to find areas in which teaching staff could make small, impactful changes. 
· Coaching contract to be used to create a safe learning environment for teaching staff and HT.
	· Increased confidence and competence in core teaching strategies
· Greater collaboration and professional dialogue
· Clearer understanding of effective pedagogy
· Improved engagement and outcomes for children
· More consistent classroom experiences
· A growth mindset embedded across staff
· A culture of feedback and continuous improvement


	LGB Impact Monitoring Priority 3 (quality check/key questions)











	LSS committee, OFSTED outcomes, feedback from Diocese training

	Priority 4: Safeguarding – Behaviour, Attendance and Personal Development (DfE TQD: Pillar 1- High Quality/Inclusive Education)
4a) Advance Inclusion strategies focusing on SEND (Special Educational Needs and Disabilities) and EDI (Equality, Diversity, and Inclusion).


	[bookmark: _Hlk114130244]Explaining Context
	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI


	4a) Advance Inclusion strategies focusing on SEND.

An Daras has a trust-wide commitment to strengthening inclusive practices across all areas of primary education. With an increasing diversity of pupil needs, including a growing number of children with SEND, and in recognition of our moral and statutory duty to advance Equality, Diversity, and Inclusion (EDI), actions within this aspect of the AIP aim to create a unified, consistent, and sustainable approach. 
	Achieving clarity by ensuring a clear, shared understanding of inclusion, SEND, and EDI principles across the trust community by:
· reviewing and updating the Trust’s Inclusion Policy, ensuring alignment with the SEND Code of Practice (2015) and Equality Act (2010). Policy should be ratified by trustees and shared with school staff. Autumn  – Trust SLT, NO
· conducting an inclusion audit, that includes a review of the curriculum, to identify strengths and gaps in SEND & EDI provision, reporting key findings and recommendations. Spring  - TSIT

Achieving consistency by embedding inclusive practices systematically across all Trust schools by:
· securing the use of consistent SEND support strategies (e.g., visual timetables, sensory breaks, scaffolding). Ongoing - NO
· ensuring that schools use support plans for all pupils with SEND that are reviewed termly. Ongoing - SENDCo
· standardising assemblies & PSHE lessons (e.g., celebrating diversity, disability awareness).  Ongoing - HT
· developing consistent behaviour and language expectations around respect, equity, and difference. Ongoing – All staff

	Achieving capacity by strengthening staff skills, resources, and leadership to sustain inclusive practices by:
· Upskilling TAs in specialist interventions (e.g., speech & language, autism strategies, team teach). (Ongoing – SENDCos/HT
· Strengthening parent / carer partnerships through the Parental Engagement Framework (e.g., supporting SEND at home). (Ongoing - HT / SENDCo)
· Reviewing physical accessibility and sensory-friendly classroom adaptations. (Ongoing - SENDCo / HT)

	· Pupils with SEND make expected or better progress from their individual starting points as shown in internal and external data sets
· The curriculum design reflects a range of backgrounds, needs, and identities as evidenced in curriculum overviews.
· Increased pupil and parent perception of belonging and safety as evidenced in pupils voice and parent surveys.

	LGB Impact Monitoring Priority 4 (quality check/key questions)
	LSS termly monitoring, LGB monitoring, school improvement team exception reporting


	[bookmark: _Hlk115765514]Priority 5: School Governance, Leadership and Business (DfE TQD: Pillars 4 and 5 – Finance and Operations, Governance and Leadership)

5a. Reduce the Trust’s carbon footprint and enhance biodiversity across all school sites by implementing measurable green initiatives.

	Explaining Context
	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI


	5a. Reduce the school’s carbon footprint and enhance biodiversity across the school site by implementing measurable green initiatives

The school recognises the urgent need to address climate change and environmental degradation, both globally and locally. As educational institutions, our schools have a responsibility to model sustainable practices and instil environmental stewardship in our students. Currently, the Trust’s operations contribute to carbon emissions through energy use, transport, and waste, while many school sites offer untapped potential for enhancing biodiversity.

	Achieving clarity:
· DfE committed to sustainable development to prepare pupils for the future. 
· DfE requires Trust to set out an approach which facilitates effective approaches to delivering improved sustainability within key areas – waste management, water and energy use, catering, biodiversity and carbon reduction · 
· School to have a climate action plan in place along with a sustainability lead for all schools. HT
Achieving consistency:
· To continue to review Trust Climate Action Plan with Trust Sustainability Working Party to ensure impact Ongoing - HT
· To reduce carbon footprint in schools using the carbon footprint calculator to analyse where reductions can be made Ongoing – all staff

	· To continue to build positive networking with professional bodies to support Trust Sustainability Impact (Ongoing- HT/DoL) 
· Continue to have an effective Trust working Sustainability party including a range of stakeholders (Ongoing - HT) 
· To attend an annual Pupil Sustainability Conference in November/ workshops providers and Pupils Leadership Forum (Auutumn 25 – HT/Pupils) 
· To continue to refine in-school action plans for example- supporting ‘No mow May/use of composter/bird boxes/bug hotels’ (Ongoing - CH/ HT) 
· For school to implement Energy Reduction Checklists to remove unnecessary Carbon Footprint e.g. Lights/ computers (Ongoing – Pupil conferencing/HT)
· To review and reduce food waste liaising with catering providers and school kitchens at Trust/ School Level (Ongoing – HT/KG) 
· School to continue delivering initiatives to increase active and safe travel to school to improve wellbeing, reduce carbon emissions and improve air quality (Ongoing - HT)
	· Impact of school and Trust based actions will support pupils leading on positive climate habits e.g. energy/ water use.
· School environments/ buildings will demonstrate physical improvements in reducing waste/ energy and improving biodiversity
· Schools will actively harness young people’s passion and interest in climate change and sustainability to enable them to have the knowledge and skills required for green jobs
· School to have an accurate understanding of its carbon footprint and be taking measures to reduce this
· School to maintain a live working Action plan on its sustainability strategy drawing upon carbon footprint and individual school action plans

	LGB Impact Monitoring Priority 5 (quality check/key questions)
	Audit and FRS committee termly reporting, Trust risk register reporting, BoD and Member reporting





	AIP Progress Review Summary – Key Performance Indicator Summary Updated Termly
(full details of progress against each overall priority to be regularly reported to LGB using the Trust Exceptions Report template)

	[bookmark: _Hlk115765541]Priority
	Key Performance Indicators (KPI) from AIP Expected Outcome Column – Rolling RAG Review Summary

	A. Learning Standards

	
	1a.
· Improved attainment at school level: Narrowing of the attainment gap in KS2 SATs and internal assessments, particularly in reading and maths.
· Monitoring shows provision for disadvantaged pupils is effective in raising attainment and progress across the curriculum.
· Increased engagement: Higher engagement, attendance, and confidence among disadvantaged learners.
· High staff expectations: All staff demonstrate the highest of expectations, in line with CORE values, for disadvantaged pupils and their learning experiences.
· Effective use of resources: Support strategies, scaffolding and equipment are deployed to help disadvantaged pupils become more independent with their learning.
· Long-term outcomes: Improved readiness for secondary school, with strong foundational skills in literacy and numeracy.
· Most pupils who are eligible for the PPG meet the expected standard in reading, writing and maths combined by the end of KS2

	

	B. Curriculum 

	2a.
· Alignment with national curriculum expectations
· All subjects to have updated curriculum overviews
· Evidence of progression in all subjects (work scrutinies)
· Staff training completed
· All schools to have updated digital curriculum maps
· Lesson observations track improvements in targeted skills
· Pupil progress data shows an improvement over time 
· Ongoing monitoring and evaluation activities note positive changes in classroom practice


	C. Vision and Culture

	· Staff surveys highlight growing confidence in coaching and deliberate practice.
· All pupils benefit from consistently strong teaching practice that has a set of common attributes across the trust
· Pupil outcomes, particularly in reading, writing and maths, are in line with or above national averages
· Staff report feeling more supported and confident in skill development
· Spirituality is developed and embedded across the school and curriculum and pupils and staff can articulate this
· Evidence of Christian vision embedded in church school improvement plans and daily practice
· Evidence of impact on Vision and Values in other Trust Schools
· Positive feedback from pupils, staff, and governors on spiritual and moral development
Impact on leaders evident through coaching

	D. Safeguarding - behaviour and attendance

	4a. 
· Improved staff confidence in inclusive teaching practices is apparent across the school.
· The curriculum design reflects a range of backgrounds, needs, and identities as evidenced in curriculum overviews.
· Increased pupil and parent perception of belonging and safety as evidenced in pupils voice and parent surveys

	


E. People and Leadership
	5a.
· New Head Teacher completed induction and confident in role 
· Executive Head demonstrates impact in Trust-wide leadership 
· Continued staff retention 
· LGBs to be trained effectively to work with Head Teacher to lead and improve outcomes for pupils
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