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An Daras Multi-Academy Trust
Academy Improvement Plan 26-27 (Sept 26 onwards)

	School: Princetown Primary School

	Trust Version:
	v7 Template

	Statutory:
	Yes

	Advisory Committee:
	LGB
Learning, Staffing and Safeguarding Committee, Audit Committee

	Linked Documents and Policies:
	Trust Exception Reports, PPG Provision Map, PE Funding Map, SEF, National Benchmarking Reports, Trust Consultant Reports, OFSTED Data, ISDR Reports, Trust SI Strategy. DfE Trust Quality Descriptors 2023





Trust SI Model – Trust and School Building BlocksFive Prime Trust Areas
Vision and Culture
People and Leadership
Curriculum and Assessment
Teaching and Learning
Governance and Accountability
Aligned with DfE Trust Quality Descriptor Pillars 2023
 Context - Local, Trust, National


Trust Culture and Identity
Risk Management

                                                         

 Time Scales and Agility


 School Building Blocks

Trust Improvement Strategy =
 Trust Alignment

 Trust Collaborative Convergence



 Trust Best Endeavour Expectation

    Trust Applied SI Strategy with Tiered Support



           IMPACT: Improved Outcomes

	School Improvement Plan 26-27 – Improving Outcomes for Children

	Trust Vision: Igniting Curiosity, Growing Capabilities - “To grow capability mature children who are positively engaged, compassionate, competent young people conscious of the role they play in society, who are curious about the world around them and their place in it”

	School Vision: 


	Context – School Level Factors 26-27

	Attainment Benchmark KS2 
· Maths (National ARE+ 75%) 
· Trust Overall 66%
· Princetown 50% (10 pupils)

· Reading (National ARE+ 75%) 
· Trust Overall 65%
· Princetown 50% (10 pupils)

· Writing (National ARE+ 73%) 
· Trust Overall 67%
· Princetown 50% (10 pupils)

· Results for writing in both KS1 and KS2 below average 
· Maths at KS2 below average benchmarks.
· Disadvantaged gap remains in KS2 results.


	Key School Staff and Roles:
· Joshua Bullock – Headteacher/ PPG Lead /  Maths Lead / DSL
· Laura Taverner – DDSL/English Lead
· Tom Cooper – EYFS Lead 
	LGB Leadership:
· Sheila Manning – CoG 
· Bethan Watts – SEND
· Emily Crowley - PPG
· Gary Manning – Safeguarding





	Context – Trust Level Action Plan Factors 26-27                                                  

	Trust Culture and Identity
	Trust Strategic Actions

	[bookmark: _Hlk531160119]Q1. Why do we exist?
· To ensure children within our local area have access to high-quality capabilities driven learning through positive lived experiences which champion their right to be treated with dignity and respect irrespective of background
· Provide an effective educational service which meets the needs of our local communities based on the An Daras way
· ‘Do justly, love mercy and walk humbly with your God’  (Micah 6. v8) 

	1A. Reduce the disadvantage gap and improve outcomes for disadvantaged and SEND pupils in writing
· Create environments where pupils feel known, valued, heard and supported, enabling them to contribute positively, develop their capabilities and thrive
· Improve Quality First Teaching 
· Strengthen early identification and assessment
· Targeted intervention programmes
· Curriculum adaptation
· Language and vocabulary development
· Parental engagement
· Embed instructional coaching and deliberate practice

1B. Reduce the disadvantage gap and improve outcomes for disadvantaged and SEND pupils in mathematics

· Create environments where pupils feel known, valued, heard and supported, enabling them to contribute positively, develop their capabilities and thrive
· Improve Quality First Teaching 
· Strengthen early identification and assessment
· Targeted intervention programmes
· Curriculum adaptation
· Mathematical language and vocabulary development
· Parental engagement
· Embed instructional coaching and deliberate practice




	2. How do we behave?
· Consider all within the An Daras family as having significance
· Work humbly to challenge ourselves to add value, wisdom and common sense. 
· Improve the development and understanding of the ‘capabilities’ within us all.
· Deliver a ‘capabilities led’ model rather than a ‘deficiency led’ model 

	2A. Develop and strengthen EYFS provision to improve early learning outcomes across the Trust and reduce the disadvantage gap
· Create Trust EYFS vision and strategy
· Create environments where pupils feel known, valued, heard and supported, enabling them to contribute positively, develop their capabilities and thrive
· Ensure staff understand EYFS statutory changes and OFSTED expectations
· Monitor GLD and the disadvantage gap rigorously
· Prioritise early Literacy especially writing
· Review EYFS curriculum
· Embed instructional coaching and deliberate practice




	3. What do we do?
· Create a family of schools which maximise holistic learning opportunities for all
· Value attainment/progress as essential to the ‘capabilities led’ model   
· Dedicate ourselves to improving the potential capabilities of every member of An Daras 
· Treat all with dignity and respect through fully valuing their significance
· Value personal wisdom/growth as an essential  to the Trust dividend

	3. Develop a robust framework to measure and strengthen belonging and pupil flourishing 
· Define a clear Trust-wide framework for belonging and flourishing
· Establish measurable indicators across the framework
· Implement consistent tools to capture pupil voice and experience
· Strengthen use of data to drive improvement

4A. Strengthen inclusive practices to improve attendance and behaviour outcomes for all pupils
· Develop further a consistent, inclusive culture across all schools
· Use data intelligently to identify and respond to need
· Strengthen targeted support for vulnerable pupils
· Enhance staff capability in inclusive practice
· Strengthen further partnerships with families and external agencies

4B. Develop a clear and relational approach to digital behaviour, including mobile phone use
· Embed a relational and educative approach
· Strengthen staff confidence and consistency
· Engage and educate families


	4. How will we succeed?
· By maintaining a holistic approach to an academically rigorous curriculum
· By ensuring clarity of purpose on delivery of the widest ‘capabilities led’ model possible
· Ensure ‘aligned autonomy’ is fully established and adding value to the trust dividend
· Encourage ‘collaborative convergence’ so all are empowered 
· Build internal capacity by recognising that everyone has significance and talent which is nurtured through a positive well-being strategy
· Encourage schools to maintain a local focus which meets the needs of their communities
· Ensuring our children leave curious, empathetic, capable, have common sense and are ready to be good citizens of the world
	5A. Design and implement a strategic estates management plan to support growth and sustainability
· Develop a clear Trust estates strategy and vision
· Align estates planning with financial strategy
· Support Trust growth and organisational change
· Strengthen estates data, systems and reporting
5B. Develop more robust financial management and sustainability strategies
· Develop a clear, long-term financial strategy
· Strengthen budgeting and forecasting processes
· Improve financial monitoring, reporting and accountability
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	Priority 1: Learning Standards (DfE Trust Quality Descriptor: Pillar 1- High Quality/Inclusive Education)

1A. Reduce the disadvantage gap and improve outcomes for disadvantaged and SEND pupils in writing
· Create environments where pupils feel known, valued, heard and supported, enabling them to contribute positively, develop their capabilities and thrive
· Improve Quality First Teaching 
· Strengthen early identification and assessment
· Targeted intervention programmes
· Curriculum adaptation
· Language and vocabulary development
· Parental engagement
· Embed instructional coaching and deliberate practice

1B. Reduce the disadvantage gap and improve outcomes for disadvantaged and SEND pupils in mathematics

· Create environments where pupils feel known, valued, heard and supported, enabling them to contribute positively, develop their capabilities and thrive
· Improve Quality First Teaching 
· Strengthen early identification and assessment
· Targeted intervention programmes
· Curriculum adaptation
· Mathematical language and vocabulary development
· Parental engagement
· Embed instructional coaching and deliberate practice

1C. Improve KS2 Outcomes and Increase the Percentage of Pupils Achieving Reading, Writing and Mathematics Combined

· Ensure a relentless focus on pupil outcomes at all levels
· Improve Quality First Teaching 
· Strengthen assessment
· Targeted intervention programmes
· Curriculum adaptation
· Parental engagement
· Continue to embed instructional coaching and deliberate practice
· Consistent year 6 teaching and test preparation





	[bookmark: _Hlk114139781]Explain Context

	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI

	1A. Reduce the disadvantage gap and improve outcomes for disadvantaged and SEND pupils in writing


	Achieving clarity
Priority 1A: Reduce the disadvantage gap and improve outcomes for disadvantaged and SEND pupils in writing
· Establish a shared understanding of what high-quality inclusive teaching looks like across the school. 
·  Define clear expectations for Quality First Teaching, including adaptive teaching, modelling, questioning, scaffolding and checking for understanding. 
· Ensure staff understand the processes for early identification of need, including what to look for, how concerns are recorded and when additional support should be considered. 
· Clarify the graduated response of assess, plan, do, review, ensuring staff understand their responsibilities at each stage. 
· Set out clear criteria for when pupils should receive targeted intervention, what the intended outcome is and how impact will be measured. 
· Ensure interventions have a clear purpose, identified entry and exit points and are regularly reviewed for effectiveness. 
· Establish clear expectations around curriculum adaptation, so that pupils with additional needs are supported to access ambitious learning rather than being given a reduced curriculum. 
·  Identify and communicate agreed approaches to language and vocabulary development across all subjects. 
· Make pupil needs, strategies and reasonable adjustments clear and accessible to all relevant staff. 
· Ensure pupils understand what they are learning, why they are learning it and what success looks like. 
· Create consistent opportunities for pupils to feel known, valued, heard and supported, with clear systems for gathering and responding to pupil voice.
·  Clarify how parents can contribute to the identification, planning and review of support for their child.
·  Ensure communication with parents is timely, purposeful and uses clear, accessible language. 
· Use instructional coaching to break whole-school priorities into specific, observable teaching behaviours. 
· Use deliberate practice to give staff repeated opportunities to rehearse, refine and embed agreed approaches. 
· Ensure leaders communicate priorities consistently so that staff understand what we are improving, why it matters, what it should look like in practice and how we will know it is working.

Achieving consistency

Priority 1A: Reduce the disadvantage gap and improve outcomes for disadvantaged and SEND pupils in writing

· Ensure agreed expectations for high-quality inclusive teaching and Quality First Teaching are consistently implemented across all classes. 
· Embed consistent approaches to adaptive teaching, modelling, questioning, scaffolding and checking for understanding so that pupils experience the same high expectations throughout the school. 
· Implement a consistent whole-school process for the early identification of additional needs, including recording concerns, assessment and appropriate next steps. 
· Ensure the assess, plan, do, review cycle is used consistently and effectively for pupils with SEND and those requiring additional support. 
· Establish a consistent approach to the planning, delivery and evaluation of targeted interventions, including agreed entry and exit criteria and regular assessment of impact. 
· Ensure interventions complement, rather than replace, high-quality classroom teaching and are closely linked to pupils' identified needs and classroom learning. 
· Embed consistent expectations for curriculum adaptation, ensuring disadvantaged and SEND pupils access an ambitious curriculum with appropriate support. 
· Develop and embed agreed whole-school approaches to language and vocabulary development, particularly within writing and across the wider curriculum. 
· Ensure reasonable adjustments, individual strategies and identified pupil needs are consistently understood and implemented by all staff working with the pupil. 
· Develop a consistent approach to communicating learning intentions, expectations and success, enabling pupils to understand what they are learning and how to improve. 
· Ensure disadvantaged and SEND pupils consistently experience an environment in which they feel known, valued, heard and supported, with pupil voice used to evaluate the effectiveness of provision. 
· Establish regular and consistent communication with parents and carers regarding pupils' needs, progress, provision and next steps. 
· Use instructional coaching and deliberate practice to support staff in embedding agreed teaching approaches and reducing unnecessary variation between classrooms. 
· Use regular learning walks, book scrutiny, pupil voice and professional dialogue to evaluate the consistency and impact of agreed approaches, rather than simply checking compliance. 
· Use assessment information consistently to identify gaps in learning, adapt teaching and determine where further intervention or support is required. 
· Ensure teaching assistants and other support staff use agreed strategies consistently and promote pupil independence rather than dependency. 
· Provide opportunities for staff to moderate pupils' writing and agree expectations so that assessment and judgements are consistent across year groups. 
· Share effective practice across the school so that successful approaches for disadvantaged and SEND pupils become embedded whole-school practice rather than isolated practice within individual classrooms. 
· Ensure leaders routinely monitor implementation, provide timely feedback and address inconsistencies through coaching, support and professional development. 
·   Regularly review the impact of provision on disadvantaged and SEND pupils, ensuring that actions are adapted where they are not resulting in improved engagement, progress or outcomes.
	Priority 1A: Reduce the disadvantage gap and improve outcomes for disadvantaged and SEND pupils in writing
· Provide focused professional development so all staff have the knowledge and confidence to deliver the agreed approach to Quality First Teaching. 
· Use instructional coaching and deliberate practice to help staff translate agreed expectations into consistent classroom practice. 
· Ensure staff have access to practical strategies for adaptive teaching, scaffolding, questioning, modelling and checking for understanding. 
· Strengthen staff knowledge of SEND, early identification and assessment, so emerging needs are recognised and acted upon quickly. 
· Develop staff confidence in using the assess, plan, do, review cycle effectively. 
· Provide clear systems and resources to support the planning, delivery and review of targeted interventions. 
· Ensure interventions are appropriately staffed and that adults delivering them understand the intended outcomes and how progress will be measured. 
· Build staff expertise in curriculum adaptation, ensuring pupils can access ambitious learning without unnecessary reduction in curriculum content. 
· Develop whole-school expertise in language and vocabulary development, including agreed strategies that can be used consistently across subjects. 
· Ensure teaching assistants are deployed effectively and receive appropriate training, so their support promotes independence and learning, rather than over-reliance. 
· Create regular opportunities for staff to collaborate, share effective practice and problem-solve around individual pupils and groups. 
· Protect appropriate time for teachers and leaders to review assessment information, pupil progress and the impact of interventions. 
· Strengthen leadership capacity so that agreed approaches are modelled, monitored and supported consistently across the school. 
· Use coaching, learning walks, pupil voice and work scrutiny to identify where further support or professional development is required. 
· Develop systems that make important pupil information, agreed strategies and reasonable adjustments easy for staff to access and use. 
· Build stronger partnerships with parents so that knowledge from home informs planning and support in school. 
· Draw on external expertise where appropriate to strengthen staff knowledge and support pupils with more complex needs. 
· Ensure improvement activity is manageable and focused, prioritising a small number of high-impact approaches that staff have sufficient time to embed.


	· The attainment and progress gap in writing between disadvantaged/SEND pupils and their peers is reduced. 
· A greater proportion of disadvantaged and SEND pupils achieve age-related expectations in writing, with more making strong progress from their individual starting points. 
· High-quality inclusive teaching is more consistent across the school, with staff routinely using adaptive teaching, modelling, questioning, scaffolding and checking for understanding effectively. 
· Pupils’ additional needs are identified earlier and more accurately, leading to timely support and fewer pupils experiencing prolonged barriers to learning. 
· The assess, plan, do, review cycle is used effectively, resulting in provision that is better matched to individual needs and adjusted when it is not having the intended impact. 
· Targeted interventions have clearer purposes and measurable outcomes, with ineffective provision adapted or discontinued quickly. 
· Disadvantaged and SEND pupils access an ambitious writing curriculum, with appropriate adaptations supporting participation rather than reducing expectations. 
· Pupils demonstrate stronger language and vocabulary development, enabling them to communicate ideas more effectively and improve the quality of their writing. 
· Teaching assistants and support staff contribute more effectively to pupil progress, promoting independence rather than dependency. 
· Pupils have a clearer understanding of what they are learning, what success looks like and how to improve their writing. 
· Disadvantaged and SEND pupils increasingly report that they feel known, valued, heard and supported, contributing to stronger engagement and confidence as learners. 
· Parents have a clearer understanding of their child’s needs, provision and progress and are more effectively involved in planning and reviewing support. 
· Staff demonstrate increased confidence and expertise in meeting the needs of disadvantaged and SEND pupils through inclusive classroom practice. 
· Instructional coaching and deliberate practice result in agreed teaching approaches becoming more secure and embedded across classrooms. 
· Assessment and moderation of writing become more consistent, giving leaders greater confidence in the accuracy of judgements and identification of gaps. 
· Leaders have a clearer understanding of the quality and impact of provision through pupil voice, work scrutiny, assessment and professional dialogue. 
· Successful practice is shared and embedded across the school, reducing unnecessary variation between classrooms and improving the consistency of pupils’ experiences. 
·   Improvement activity remains focused and manageable, enabling staff to embed a smaller number of high-impact approaches that lead to sustained improvements in writing outcomes.

	Explaining Context
	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI

	1B. Reduce the disadvantage gap and improve outcomes for disadvantaged and SEND pupils in mathematics

	Achieving clarity
Priority 1B: Reduce the disadvantage gap and improve outcomes for disadvantaged and SEND pupils in mathematics
· Establish a shared understanding of what high-quality, inclusive mathematics teaching looks like across the school. 
· Define clear expectations for Quality First Teaching in mathematics, including modelling, questioning, scaffolding, use of representations, guided practice and checking for understanding. 
· Clarify how teachers should identify and respond to gaps in number sense, fluency, calculation, reasoning and problem-solving. 
· Ensure staff understand the process for the early identification and assessment of mathematical need, including when concerns should be recorded and when additional support should be considered. 
· Clarify the graduated response of assess, plan, do, review, ensuring staff understand how this applies to pupils experiencing difficulty in mathematics. 
· Set out clear criteria for when pupils should receive targeted mathematical intervention, what the intended outcomes are and how impact will be measured. 
· Ensure interventions have a clearly defined mathematical focus, appropriate entry and exit points and are regularly reviewed for effectiveness. 
· Establish clear expectations around curriculum adaptation, ensuring disadvantaged and SEND pupils continue to access an ambitious mathematics curriculum with appropriate support. 
· Clarify expectations for the effective use of concrete resources, pictorial representations and abstract methods to support understanding. 
· Identify and communicate agreed approaches to the teaching of mathematical language and vocabulary across all year groups. 
· Ensure pupils are explicitly taught to use mathematical vocabulary when explaining, reasoning, justifying and solving problems. 
· Make pupils’ individual mathematical needs, barriers, strategies and reasonable adjustments clear and accessible to all relevant staff. 
· Ensure pupils understand what they are learning, why they are learning it and what successful mathematical learning looks like. 
· Develop a shared understanding of how to build confidence, resilience and independence in mathematics, particularly for pupils who may experience low confidence or anxiety. 
· Clarify how parents can support mathematical learning at home, including agreed approaches to number facts, times tables and calculation strategies. 
· Ensure communication with parents is clear about pupils’ strengths, areas for development, support being provided and next steps. 
· Use instructional coaching to break effective mathematics teaching into specific, observable teaching behaviours. 
· Use deliberate practice to give staff opportunities to rehearse, refine and embed agreed approaches to mathematics teaching. 
· Ensure leaders communicate priorities consistently so that staff understand what is being improved, why it matters, what effective practice should look like and how impact will be evaluated.


Achieving Consistency
Priority 1B: Reduce the disadvantage gap and improve outcomes for disadvantaged and SEND pupils in mathematics

· Ensure agreed expectations for high-quality inclusive mathematics teaching are implemented consistently across all classes. 
· Embed consistent approaches to modelling, questioning, scaffolding, guided practice and checking for understanding. 
· Ensure teachers use concrete resources, pictorial representations and abstract methods consistently and appropriately to support conceptual understanding. 
· Implement a consistent whole-school approach to the early identification of mathematical need, including common expectations for assessment, recording concerns and planning next steps. 
· Ensure the assess, plan, do, review cycle is applied consistently for pupils requiring additional support in mathematics. 
· Establish a consistent approach to identifying pupils for targeted intervention, including agreed entry and exit criteria and regular review of impact. 
· Ensure mathematics interventions are delivered consistently, closely linked to classroom learning and focused on identified gaps in knowledge or understanding. 
· Embed consistent expectations for curriculum adaptation, ensuring disadvantaged and SEND pupils access ambitious mathematical learning with appropriate support. 
· Develop a consistent whole-school approach to teaching and reinforcing mathematical language and vocabulary. 
· Ensure pupils are routinely given opportunities to explain, reason and justify their mathematical thinking using appropriate vocabulary. 
· Ensure agreed calculation methods, representations and mathematical language are coherent across year groups so that pupils experience clear progression rather than conflicting approaches. 
· Ensure reasonable adjustments and identified strategies for individual pupils are consistently understood and implemented by all relevant staff. 
· Develop a consistent approach to building mathematical fluency, including regular opportunities to practise and retrieve key number facts. 
· Ensure teaching assistants use agreed approaches and resources consistently, supporting pupils to develop independence rather than reliance on adult support. 
· Use regular moderation and professional dialogue to strengthen consistency in mathematics assessment and teacher judgements. 
· Ensure assessment information is used consistently to identify gaps, adapt teaching and determine when additional support is required. 
· Establish consistent expectations for communicating pupils’ progress, strengths and next steps with parents and carers. 
· Use instructional coaching and deliberate practice to reduce variation in teaching and embed agreed mathematical approaches across the school. 
· Regularly use learning walks, book scrutiny, pupil voice and assessment information to evaluate how consistently agreed approaches are being implemented. 
· Share effective practice between classes and year groups so that successful strategies for disadvantaged and SEND pupils become embedded whole-school practice. 
· Ensure leaders provide regular feedback and support where inconsistencies are identified, using coaching and professional development rather than monitoring alone. 
· Review outcomes for disadvantaged and SEND pupils regularly to ensure that greater consistency in provision is resulting in improved engagement, progress and attainment. 

	Priority 1B: Reduce the disadvantage gap and improve outcomes for disadvantaged and SEND pupils in mathematics
· Provide focused professional development to strengthen staff knowledge of effective, inclusive mathematics teaching. 
· Develop staff confidence in identifying and addressing gaps in number sense, fluency, calculation, reasoning and problem-solving. 
· Use instructional coaching and deliberate practice to help staff embed agreed approaches to modelling, questioning, scaffolding and checking for understanding. 
· Strengthen staff expertise in the effective use of manipulatives, representations and concrete–pictorial–abstract approaches. 
· Ensure teachers and support staff have access to appropriate resources that enable pupils to engage successfully with ambitious mathematical learning. 
· Develop staff confidence in adapting mathematics teaching for disadvantaged and SEND pupils without unnecessarily reducing challenge or curriculum entitlement. 
· Strengthen staff knowledge of mathematical language and vocabulary development, including how to support pupils to explain, reason and justify their thinking. 
· Provide opportunities for staff to work collaboratively to identify common misconceptions, share effective approaches and develop consistency in mathematical pedagogy. 
· Strengthen staff understanding of early identification and assessment, ensuring they have the knowledge and tools needed to identify barriers to mathematical learning. 
· Build staff expertise in selecting, delivering and reviewing targeted mathematics interventions. 
· Ensure adults delivering interventions understand the specific mathematical knowledge or skill being addressed and how progress will be assessed. 
· Provide appropriate training and guidance for teaching assistants so that their support develops pupil independence, confidence and mathematical understanding. 
· Protect appropriate time for teachers to review assessment information, identify gaps and plan responsive teaching or intervention. 
· Create regular opportunities for staff to moderate mathematics assessment and pupil work, strengthening confidence in judgements and next steps. 
· Strengthen leadership capacity in mathematics so leaders can model effective practice, support colleagues and identify where further professional development is required. 
· Use learning walks, book scrutiny, assessment information, pupil voice and professional dialogue to identify strengths and areas where staff need further support. 
· Develop accessible systems for sharing individual pupil needs, successful strategies and reasonable adjustments with all adults working with them. 
· Build staff confidence in supporting pupils who have low mathematical confidence or anxiety, helping them develop resilience and willingness to engage. 
· Strengthen partnerships with parents by providing practical guidance and resources that enable them to support mathematical learning at home. 
· Draw on external expertise, research and professional networks where appropriate to strengthen mathematics provision and staff subject knowledge. 
· Ensure improvement work remains focused and manageable, allowing staff sufficient time to practise, refine and embed high-impact approaches rather than introducing too many initiatives at once. 
· Top of Form
· Bottom of Form
· 
	· The attainment and progress gap in mathematics between disadvantaged/SEND pupils and their peers is reduced. 
· A greater proportion of disadvantaged and SEND pupils achieve age-related expectations in mathematics, with stronger progress from their individual starting points. 
· High-quality inclusive mathematics teaching is more consistent across the school, with staff routinely using modelling, questioning, scaffolding, guided practice and checking for understanding effectively. 
· Pupils’ mathematical needs are identified earlier and more accurately, particularly in number sense, fluency, calculation, reasoning and problem-solving. 
· The assess, plan, do, review cycle is used effectively to ensure support is responsive and adapted when pupils are not making sufficient progress. 
· Targeted mathematics interventions have a clear focus, defined entry and exit points and measurable outcomes, leading to stronger impact on identified gaps. 
· Disadvantaged and SEND pupils access an ambitious mathematics curriculum, with appropriate adaptations that support understanding without unnecessarily reducing challenge. 
· Pupils develop stronger conceptual understanding through the effective and consistent use of concrete resources, pictorial representations and abstract methods. 
· Pupils use mathematical language and vocabulary with greater confidence when explaining, reasoning, justifying and solving problems. 
· Pupils demonstrate improved fluency and recall of key number facts, supporting greater confidence and efficiency in wider mathematical learning. 
· Pupils with low mathematical confidence or anxiety show increased resilience, independence and willingness to engage with mathematics. 
· Teaching assistants and support staff use agreed approaches more effectively, promoting independence rather than reliance on adult support. 
· Assessment and moderation become more consistent, giving leaders and teachers greater confidence in judgements, identification of gaps and next steps. 
· Parents have a clearer understanding of their child’s mathematical strengths, areas for development and how they can support learning at home. 
· Staff demonstrate increased confidence and expertise in inclusive mathematics teaching, including curriculum adaptation, mathematical vocabulary and the use of manipulatives and representations. 
· Instructional coaching and deliberate practice lead to agreed teaching approaches becoming more securely embedded and reduce unnecessary variation between classrooms. 
· Leaders have a clearer understanding of the quality and impact of mathematics provision through learning walks, work scrutiny, assessment, pupil voice and professional dialogue. 
· Effective practice is shared more widely, resulting in greater consistency in mathematics teaching and improved outcomes for disadvantaged and SEND pupils across the school. 
·   Improvement work remains focused and manageable, allowing staff sufficient time to practise and embed a small number of high-impact approaches.

	Explaining Context
	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI

	1C. Improve KS2 Outcomes and Increase the Percentage of Pupils Achieving Reading, Writing and Mathematics Combined






	Achieving clarity
Priority 1C: Improve KS2 Outcomes and Increase the Percentage of Pupils Achieving Reading, Writing and Mathematics Combined

· Establish a shared understanding of the expected standard at the end of KS2 in reading, writing and mathematics. 
· Ensure staff understand what pupils need to know, remember and be able to do in order to achieve the combined expected standard. 
· Clarify the key knowledge, skills and milestones pupils should secure across KS2, with particular attention to those areas that have the greatest impact on combined outcomes. 
· Identify and communicate the specific barriers preventing pupils from achieving the expected standard in one or more subjects. 
· Use assessment information to identify pupils who are at risk of missing the combined standard, including those working securely in two subjects but below expectation in a third. 
· Establish clear expectations for how teachers will use assessment to identify gaps, adapt teaching and plan next steps. 
· Ensure teachers have a clear understanding of age-related expectations and progression in reading, writing and mathematics. 
· Clarify whole-school expectations for Quality First Teaching in each of the three core subjects. 
· Ensure pupils understand their individual strengths, areas for development and the next steps required to make progress. 
· Define clear expectations for targeted support and intervention, including entry criteria, intended outcomes, timescales and review points. 
· Ensure interventions are directly linked to identified gaps and support pupils to access and succeed within high-quality classroom teaching. 
· Clarify expectations for curriculum coverage, sequencing and retrieval, ensuring pupils have sufficient opportunities to revisit and secure essential knowledge. 
· Establish clear approaches to developing reading fluency, comprehension, writing accuracy and fluency, and mathematical fluency and reasoning. 
· Ensure staff understand how achievement in the three subjects contributes to the combined measure, so that pupils who are vulnerable in one subject are identified early. 
· Make expectations for moderation and assessment accuracy clear, particularly in writing where teacher assessment contributes directly to end-of-KS2 outcomes. 
· Ensure teachers understand how to identify the difference between pupils who need additional practice, those who require curriculum adaptation and those who require targeted intervention. 
· Clarify how pupil progress will be monitored at class, cohort and individual level, with a particular focus on disadvantaged pupils, SEND pupils and other vulnerable groups. 
· Establish clear expectations for pupil progress meetings, including the evidence considered, questions asked and actions agreed. 
· Ensure parents understand the expectations for KS2 and how they can support reading, writing and mathematics at home. 
· Use instructional coaching and deliberate practice to make agreed approaches to core teaching specific, observable and consistently understood by staff. 
· Ensure leaders communicate a clear and manageable improvement strategy, so staff understand which pupils need to improve, in which subjects, what actions are required and how success will be measured.

Achieving Capacity
Priority 1C: Improve KS2 Outcomes and Increase the Percentage of Pupils Achieving Reading, Writing and Mathematics Combined
· Provide focused professional development to strengthen staff knowledge of the expected standard in reading, writing and mathematics. 
· Develop staff confidence in identifying pupils who are at risk of missing the combined standard, including those whose performance in one subject is limiting overall attainment. 
· Strengthen teachers’ use of assessment so they can accurately identify gaps in knowledge, understanding and fluency. 
· Provide regular opportunities for staff to moderate reading, writing and mathematics outcomes, improving confidence and accuracy in teacher judgements. 
· Build staff expertise in planning and delivering responsive Quality First Teaching that addresses gaps before they become embedded. 
· Strengthen subject leadership capacity in reading, writing and mathematics so leaders can model effective practice, support colleagues and monitor impact. 
· Use instructional coaching and deliberate practice to improve key aspects of teaching that have the greatest impact on pupil outcomes. 
· Ensure staff have access to high-quality resources that support reading fluency and comprehension, writing composition and accuracy, and mathematical fluency and reasoning. 
· Develop teachers’ confidence in adapting teaching for pupils who require additional support while maintaining high expectations and appropriate challenge. 
· Build staff expertise in selecting and delivering targeted interventions that address precise gaps and complement classroom teaching. 
· Ensure teaching assistants are appropriately trained and deployed to support pupils effectively while promoting independence and engagement. 
· Protect time for teachers and leaders to analyse assessment information, identify priority pupils and agree appropriate next steps. 
· Establish regular pupil progress meetings that support professional dialogue, problem-solving and timely action. 
· Provide opportunities for staff to work collaboratively across year groups to strengthen understanding of curriculum progression and end-of-KS2 expectations. 
· Develop staff confidence in using retrieval, rehearsal and spaced practice to help pupils secure and retain essential knowledge. 
· Ensure Year 6 staff have appropriate time and support to plan strategically for pupils approaching the expected standard. 
· Build leadership capacity to track the combined measure, rather than considering reading, writing and mathematics only as separate subjects. 
· Use assessment systems that enable leaders and teachers to quickly identify which pupils are secure, vulnerable or significantly below expectation in each subject. 
· Strengthen staff understanding of the needs of disadvantaged, SEND and other vulnerable pupils, ensuring resources and support are directed where they will have the greatest impact. 
· Develop effective parental engagement strategies so families have the knowledge and resources to support learning at home. 
· Draw on external expertise, networks and moderation opportunities where appropriate to strengthen staff knowledge and validate judgements. 
· Keep improvement activity focused on a manageable number of high-impact actions, allowing staff sufficient time to practise, evaluate and embed them. 

	Priority 1C: Improve KS2 Outcomes and Increase the Percentage of Pupils Achieving Reading, Writing and Mathematics Combined

· Strengthen staff subject knowledge in reading, writing and mathematics, with a clear understanding of end-of-KS2 expectations. 
· Provide targeted professional development in the areas identified through assessment, monitoring and pupil outcomes. 
· Use instructional coaching and deliberate practice to improve the quality and consistency of teaching across the core subjects. 
· Develop staff confidence in using assessment information to identify gaps quickly and adapt teaching accordingly. 
· Build teachers’ expertise in identifying pupils who are at risk of missing the combined standard, particularly where one subject is acting as the barrier. 
· Strengthen subject leadership so leaders are able to support colleagues, model effective practice and drive improvement within their subject. 
· Provide regular opportunities for moderation and professional dialogue to strengthen the accuracy of assessment and teacher judgements. 
· Ensure staff have access to appropriate resources and strategies to support reading fluency and comprehension, writing composition and accuracy, and mathematical fluency and reasoning. 
· Develop staff confidence in adapting teaching for pupils working below expectations while maintaining ambition and appropriate challenge. 
· Build capacity to deliver effective targeted interventions that address precise gaps and are closely linked to classroom learning. 
· Ensure teaching assistants receive appropriate training and are deployed effectively to support progress while promoting pupil independence. 
· Protect time for teachers and leaders to analyse assessment information, identify priority pupils and plan appropriate responses. 
· Use regular pupil progress meetings to support collaborative problem-solving and ensure timely action is taken where progress is insufficient. 
· Provide opportunities for staff to work across year groups to strengthen understanding of curriculum progression and prior learning. 
· Develop staff expertise in using retrieval, rehearsal and spaced practice to help pupils secure and retain essential knowledge. 
· Ensure Year 6 staff have sufficient support and capacity to provide focused teaching for pupils approaching the expected standard. 
· Strengthen systems for tracking combined attainment, enabling leaders to identify pupils who are secure in two subjects but vulnerable in a third. 
· Ensure additional staffing, intervention time and resources are directed towards pupils and areas where they will have the greatest impact. 
· Develop staff capacity to support disadvantaged, SEND and other vulnerable pupils through effective adaptation and targeted provision. 
· Strengthen parental engagement by providing families with clear guidance and practical resources to support learning at home. 
· Use external moderation, professional networks and specialist support where appropriate to strengthen school capacity and validate judgements. 
·   Ensure improvement activity remains focused and manageable so staff have sufficient time to embed, review and refine effective practice.
	

	[bookmark: _Hlk141081271]Explaining Context

	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI

	LGB Impact Monitoring (quality check/key questions)
	LGB termly monitoring at school level, LSS termly monitoring at board level, school or trust leadership exception reporting, external data




	Priority 2: Curriculum (DfE TQD: Pillar 1- High Quality/Inclusive Education)
2A. Develop and strengthen EYFS provision to improve early learning outcomes across the Trust and reduce the disadvantage gap
· Create Trust EYFS vision and strategy
· Create environments where pupils feel known, valued, heard and supported, enabling them to contribute positively, develop their capabilities and thrive
· Ensure staff understand EYFS statutory changes and OFSTED expectations
· Monitor GLD and the disadvantage gap rigorously
· Prioritise early Literacy especially writing
· Review EYFS curriculum
· Embed instructional coaching and deliberate practice


	
	[bookmark: _Hlk114122561]Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI


	2A. Develop and strengthen EYFS provision to improve early learning outcomes across the Trust and reduce the disadvantage gap.

	Achieving clarity
Priority 2A:  Develop and strengthen EYFS provision across the Trust to improve early learning outcomes
· Establish and communicate a clear Trust-wide EYFS vision and strategy so that all staff understand the agreed priorities and what strong EYFS practice looks like. Autumn 1 
· Ensure staff have a secure understanding of the EYFS statutory framework, recent changes and Ofsted expectations, and how these translate into day-to-day practice. Autumn 1–2 
·  Define clear expectations for creating environments where children feel known, valued, heard and supported, enabling them to develop confidence, independence and positive attitudes to learning. Autumn 1–2 
· Agree a clear approach to monitoring GLD and the disadvantage gap, with leaders and staff understanding how assessment information should be used to identify need and inform action. Autumn 1, reviewed termly 
·  Establish early literacy, particularly writing, as a key improvement priority, with a shared understanding of the knowledge, skills and experiences children need to develop. Autumn 1–2 
· Review and refine the EYFS curriculum so that it is ambitious, coherent and clearly sequenced, with defined end points and progression across the year. Autumn 2–Spring 1 
· Clarify expectations for high-quality teaching and interactions, including the role of instructional coaching and deliberate practice in improving pedagogy. Autumn 1–Spring 1 
· Ensure leaders and practitioners understand their respective roles and responsibilities in delivering, monitoring and evaluating the Trust’s EYFS strategy. Autumn 1, revisited Spring 1

Achieving Consistency 
Priority 2A:  Develop and strengthen EYFS provision across the Trust to improve early learning outcomes

· Establish a consistent approach to implementing the Trust-wide EYFS vision and strategy across all settings, with agreed non-negotiables for high-quality practice. Autumn 2–Spring 1 
· Use regular monitoring, learning walks and professional dialogue to check that expectations for teaching, interactions and learning environments are being implemented consistently. Autumn 2–Summer 2 
· Ensure a consistent approach to assessment and moderation, including the use of assessment information to track GLD, identify gaps and monitor outcomes for disadvantaged pupils. Autumn 2, Spring 2 and Summer 2 
· Embed consistent practice in early literacy and writing, including agreed approaches to language development, phonics, mark-making and writing opportunities across provision. Spring 1–Summer 2 
· Ensure the EYFS curriculum is implemented consistently, with agreed progression, end points and opportunities for children to revisit and deepen key knowledge and skills. Spring 1–Summer 2 
· Use instructional coaching and deliberate practice consistently to strengthen pedagogy, address variation in practice and support continuous professional development. Autumn 2–Summer 2 
· Provide regular opportunities for EYFS practitioners to moderate, share practice and evaluate provision together across the Trust. Termly from Autumn 2 
· Review the quality of provision and outcomes regularly, identifying where further support or challenge is required and ensuring agreed actions are followed through. Termly 
·   Evaluate the impact of the EYFS strategy on quality of provision, GLD, disadvantaged pupils and early literacy outcomes, using findings to inform priorities for the following year. Summer 2
	Priority 2A:  Develop and strengthen EYFS provision across the Trust to improve early learning outcomes
· Develop EYFS leadership capacity so that leaders have the knowledge, confidence and time to drive the Trust-wide vision and improvement priorities effectively. Autumn 1–2 
· Provide targeted professional development so that staff have secure knowledge of the EYFS statutory framework, curriculum expectations and effective early years pedagogy. Autumn 1–2 
· Build staff expertise in early literacy and writing, including language development, phonics, mark-making, transcription and composition. Autumn 2–Spring 1 
· Strengthen staff confidence in using assessment information to identify gaps, monitor GLD and respond quickly to disadvantage or emerging need. Autumn 1 onwards 
· Use instructional coaching and deliberate practice to develop teaching, interactions and provision through regular, focused professional dialogue. Autumn 1–Summer 2 
· Create opportunities for EYFS practitioners to share strong practice across the Trust, observe colleagues and collaboratively develop curriculum and provision. Spring 1–Summer 2 
· Ensure appropriate resources, environments and staffing structures are in place to deliver an ambitious and inclusive EYFS curriculum. Autumn 1–Spring 1 
· Develop middle and senior leaders’ capacity to monitor, support and challenge EYFS provision, ensuring improvement work is sustained rather than dependent on individual staff members. Autumn 2–Summer 2 
· Strengthen partnership with parents and external professionals so that children’s needs are identified early and support is coordinated effectively. Autumn 1 onwards

	· A clear and shared Trust-wide EYFS vision is understood and consistently implemented across all settings. 
· EYFS staff demonstrate secure knowledge of the statutory framework, current expectations and effective early years practice. 
· Children experience consistently strong environments where they feel known, valued, heard and supported, contributing to improved confidence, independence and engagement. 
· Assessment information is used more effectively to identify need, resulting in earlier intervention and a reduced disadvantage gap. 
· The percentage of pupils achieving a Good Level of Development (GLD) improves, with disadvantaged pupils making stronger progress from their starting points. 
· Early literacy and writing outcomes improve, with children developing stronger communication, language, phonics and writing skills. 
· The EYFS curriculum is ambitious, coherent and well sequenced, providing children with the knowledge and skills they need for successful transition into Key Stage 1. 
· The quality of teaching, interactions and provision becomes increasingly consistent across the Trust. 
· Instructional coaching and deliberate practice lead to measurable improvements in staff expertise and classroom practice. 
· Leaders have a more accurate understanding of strengths and areas for development through effective monitoring, moderation and evaluation. 
· Variation between settings and groups of pupils is reduced, resulting in greater consistency in provision and outcomes across the Trust. 
·   Children leave EYFS well prepared for Year 1, with positive attitudes to learning and secure foundations for future success.

	LGB Impact Monitoring Priority 2 (quality check/key questions)
	LSS committee, Trust improvement team exceptions reporting, OFSTED outcomes














	Priority 3: Vision and Culture (DfE TQD: Pillars 3 and 4 – Workforce, Finance and Operations)
3. Develop a robust framework to measure and strengthen belonging and pupil flourishing 
· Define a clear Trust-wide framework for belonging and flourishing
· Establish measurable indicators across the framework
· Implement consistent tools to capture pupil voice and experience
· Strengthen use of data to drive improvement


	Explaining Context

	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI


	3. Develop a robust framework to measure and strengthen belonging and pupil flourishing


	Achieving clarity
· Define and communicate a clear Trust-wide framework for belonging and pupil flourishing, establishing a shared understanding of what these mean in practice. Autumn 1 
· Agree the key domains of belonging and flourishing to be measured, such as relationships, safety, inclusion, engagement, wellbeing, confidence and sense of purpose. Autumn 1 
· Establish a clear set of measurable indicators so that schools can identify strengths, areas of concern and differences between groups of pupils. Autumn 1–2 
· Agree consistent Trust-wide tools and approaches for capturing pupil voice, ensuring pupils have regular and meaningful opportunities to share their experiences. Autumn 2 
· Define expectations for how schools will gather and triangulate information from pupil voice, attendance, behaviour, engagement and other relevant data. Autumn 2 
· Establish clear expectations for identifying and monitoring the experiences of disadvantaged pupils, pupils with SEND and other vulnerable groups, ensuring their voices are represented within the framework. Autumn 2 
· Clarify how belonging and flourishing data will be analysed, reported and used by leaders and governors to inform school and Trust improvement priorities. Autumn 2–Spring 1 
· Ensure leaders and staff understand their respective roles and responsibilities in strengthening belonging, responding to findings and evaluating impact. Autumn 2

Achieving clarity

· Define and communicate a clear Trust-wide framework for belonging and pupil flourishing, so that all staff share a common understanding of what these terms mean and why they matter. Autumn 1 
· Agree the key domains and indicators that will be used to measure belonging and flourishing consistently across the Trust. Autumn 1 
· Establish clear expectations for how pupil voice will be gathered, ensuring pupils have meaningful opportunities to share how safe, included, valued and supported they feel. Autumn 1–2 
· Define a consistent approach to using quantitative and qualitative data, including pupil surveys, attendance, behaviour, engagement and wider pastoral information. Autumn 2 
· Clarify how leaders will identify patterns and differences between groups of pupils, including disadvantaged pupils, pupils with SEND and other vulnerable groups. Autumn 2 
· Establish agreed thresholds and indicators for identifying where belonging or flourishing may be weak, so that support can be put in place promptly. Autumn 2 
· Ensure leaders understand how findings from the framework should inform school improvement planning, pastoral provision and curriculum development. Autumn 2–Spring 1 
· Clarify the roles of Trust leaders, school leaders, staff and governors in monitoring, responding to and evaluating belonging and flourishing. Autumn 1–2 
· Establish clear expectations for how impact will be reviewed and reported over time, allowing the Trust to measure improvement and refine its approach. Spring 1 onwards

	Achieving capacity

· Provide training for leaders and staff so they understand the Trust-wide framework for belonging and flourishing and how to apply it consistently. Autumn 1–2 
· Develop staff confidence in using pupil voice tools, surveys and structured conversations to gather reliable information about pupils’ experiences. Autumn 2 
· Build leadership expertise in analysing qualitative and quantitative data, identifying patterns, trends and differences between groups of pupils. Autumn 2–Spring 1 
· Ensure schools have access to appropriate tools and systems for collecting, recording and reviewing belonging and flourishing data. Autumn 1–2 
· Develop staff understanding of how to respond when data identifies concerns around belonging, inclusion, wellbeing or engagement. Autumn 2–Spring 1 
· Create opportunities for leaders across the Trust to share effective practice and collaboratively evaluate provision. Spring 1 onwards 
· Strengthen the capacity of pastoral and SEND teams to support pupils whose data indicates a lower sense of belonging or flourishing. Spring 1–2 
· Ensure governors and trustees have the knowledge needed to understand, challenge and evaluate belonging and flourishing data. Spring 1 
· Allocate sufficient leadership time and resource to ensure the framework is implemented, monitored and refined effectively. Autumn 1 onwards 
· Use instructional coaching and professional development where appropriate to strengthen relational practice and create environments in which pupils feel known, valued and supported. Spring 1–Summer 2

	· A clear and shared understanding of belonging and pupil flourishing is embedded across the Trust. 
· Schools use a consistent framework and agreed indicators to measure pupils’ experiences accurately and meaningfully. 
· Pupil voice is gathered more systematically, giving leaders a stronger understanding of how pupils feel about school, relationships, safety, inclusion and support. 
· Leaders are able to identify patterns, trends and differences between groups of pupils more quickly, including disadvantaged pupils, pupils with SEND and other vulnerable groups. 
· Data relating to belonging and flourishing is used more effectively to inform school improvement priorities and targeted support. 
· Pupils who are at risk of feeling disconnected, excluded or less engaged are identified earlier and supported more effectively. 
· Staff develop greater confidence in using evidence from pupil experience to adapt pastoral provision, classroom practice and wider school approaches. 
· Pupils increasingly report that they feel known, valued, heard, safe and supported within their schools. 
· Improved belonging contributes to stronger engagement, attendance, behaviour, wellbeing and attitudes to learning. 
· Governors and Trust leaders have a clearer evidence base from which to monitor provision, challenge schools and evaluate impact. 
· Variation between schools and groups is reduced, leading to a more consistent experience of belonging and flourishing across the Trust. 
·   Over time, the framework provides clear evidence of whether Trust actions are having a positive impact on pupil experience and outcomes.

	Explaining Context

	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training

	Expected Impact - KPI


	LGB Impact Monitoring Priority 3 (quality check/key questions)
	LSS committee, OFSTED outcomes, feedback from Diocese training

	Priority 4: Safeguarding – Behaviour, Attendance and Personal Development (DfE TQD: Pillar 1- High Quality/Inclusive Education)
4A. Strengthen inclusive practices to improve attendance and behaviour outcomes for all pupils
· Develop further a consistent, inclusive culture across all schools
· Use data intelligently to identify and respond to need
· Strengthen targeted support for vulnerable pupils
· Enhance staff capability in inclusive practice
· Strengthen further partnerships with families and external agencies

4B. Develop a clear and relational approach to digital behaviour, including mobile phone use
· Embed a relational and educative approach
· Strengthen staff confidence and consistency
· Engage and educate families


	[bookmark: _Hlk114130244]Explaining Context
	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI


	4A. Strengthen inclusive practices to improve attendance and behaviour outcomes for all pupils


	Achieving clarity
· Define and communicate clear Trust-wide expectations for inclusive practice, ensuring all schools understand what a consistent and inclusive culture looks like in relation to attendance and behaviour. Autumn 1 
· Establish a shared understanding that attendance and behaviour are indicators of need, and that responses should be rooted in inclusion, early identification and appropriate support. Autumn 1 
· Agree a consistent approach to the use of attendance, behaviour, safeguarding and SEND data to identify patterns, emerging concerns and pupils requiring additional support. Autumn 1–2 
· Clarify expectations for the identification and monitoring of vulnerable pupils and groups, including disadvantaged pupils, pupils with SEND and those with persistent or severe absence. Autumn 2 
· Define clear expectations for targeted support and intervention, including when support should be escalated and how impact will be reviewed. Autumn 2 
· Ensure staff understand how reasonable adjustments, relational practice and adaptive approaches should be used to support pupils to attend, engage and behave successfully. Autumn 1–Spring 1 
· Clarify the roles and responsibilities of school leaders, teachers, pastoral staff, SEND teams and Trust leaders in improving attendance and behaviour outcomes. Autumn 1–2 
· Establish clear expectations for working with families, including early communication, collaborative problem-solving and appropriate challenge where necessary. Autumn 2 
· Define how and when schools should work with external agencies and specialist services to secure additional support for pupils and families. Autumn 2–Spring 1 
· Establish consistent Trust-wide approaches to monitoring, reporting and evaluating attendance, behaviour and inclusion, so that leaders can identify variation and act swiftly. Autumn 2 onwards

Achieving consistency 
· Implement agreed Trust-wide expectations for inclusive practice so that pupils experience a consistent approach to attendance, behaviour and support across all schools. Autumn 2–Summer 2 
· Use regular monitoring to ensure attendance and behaviour policies are applied consistently, while maintaining appropriate flexibility and reasonable adjustments for individual need. Autumn 2 onwards 
· Establish consistent routines for reviewing attendance, behaviour, safeguarding and SEND data, with agreed thresholds for concern and escalation. Autumn 2–Summer 2 
· Ensure vulnerable pupils are identified promptly and receive timely, coordinated and well-documented support. Autumn 2 onwards 
· Embed consistent use of targeted interventions and support plans, with clear entry and exit criteria and regular review of impact. Spring 1–Summer 2 
· Use moderation, case reviews and professional dialogue to improve consistency in how staff respond to behaviour, absence and barriers to engagement. Spring 1 onwards 
· Ensure staff consistently use inclusive, relational and restorative approaches, alongside appropriate boundaries and high expectations. Autumn 2–Summer 2 
· Strengthen consistency in communication and partnership with families, ensuring concerns are raised early and support is offered in a clear and constructive way. Autumn 2 onwards 
· Develop consistent approaches to working with external agencies, including referral, information sharing, review and follow-up. Spring 1–Summer 2 
·   Review school-level and Trust-wide outcomes regularly to identify variation between schools and groups, and act quickly where practice or outcomes are inconsistent. Termly
	Achieving capacity

· Provide targeted professional development to strengthen staff understanding of inclusive practice, relational approaches and effective behaviour support. Autumn 1–2 
· Build staff confidence in identifying the underlying causes of poor attendance, behaviour and disengagement, including SEND, disadvantage, safeguarding and wider family factors. Autumn 2–Spring 1 
· Develop leaders’ ability to use attendance, behaviour and inclusion data to identify trends, vulnerable groups and pupils requiring targeted support. Autumn 1–2 
· Strengthen the capacity of pastoral, SEND and safeguarding teams to deliver early intervention and coordinated support for vulnerable pupils. Autumn 2–Spring 2 
· Ensure staff understand how to use reasonable adjustments and adaptive approaches effectively while maintaining high expectations for all pupils. Autumn 2–Spring 1 
· Develop leadership capacity to support and challenge schools where attendance or behaviour outcomes are weak or inconsistent. Autumn 2 onwards 
· Create opportunities for staff to share effective practice, review case studies and learn from successful approaches across the Trust. Spring 1 onwards 
· Strengthen staff confidence in working constructively with families, particularly where attendance, behaviour or engagement are concerns. Autumn 2–Spring 1 
· Build stronger links with external agencies and specialist services, ensuring staff know when and how to access additional support. Autumn 2–Spring 2 
· Use coaching, supervision and professional dialogue to support staff working with pupils with complex behavioural, emotional or attendance needs. Spring 1–Summer 2 
·   Ensure sufficient leadership time, staffing and resources are available to sustain targeted interventions and inclusion work. Autumn 1 onwards
	· A more consistent and inclusive culture is evident across all schools, with pupils experiencing clear expectations, appropriate support and equitable responses. 
· Attendance improves overall, with reductions in persistent and severe absence, particularly for vulnerable groups. 
· Behaviour outcomes improve, with fewer repeated incidents, suspensions and exclusions and stronger pupil engagement in learning. 
· Leaders use attendance, behaviour, SEND and safeguarding data more effectively to identify need early and intervene promptly. 
· Vulnerable pupils receive more timely, coordinated and targeted support, reducing barriers to attendance, behaviour and participation. 
· Staff demonstrate greater confidence and consistency in using inclusive, relational and adaptive approaches. 
· Reasonable adjustments are used more effectively, enabling pupils with SEND and additional needs to access learning and school life successfully. 
· Families experience clearer, earlier and more constructive communication, leading to stronger partnership and engagement. 
· External agency support is accessed more effectively and at the right time, resulting in more coordinated provision for pupils with complex needs. 
· Variation in attendance and behaviour outcomes between schools and pupil groups is reduced. 
· Pupils report feeling safe, supported, understood and included, contributing to stronger belonging and readiness to learn. 
·   Trust and school leaders can demonstrate clear evidence that inclusive practice is having a positive impact on attendance, behaviour, engagement and pupil outcomes.

	4B. Develop a clear and relational approach to digital behaviour, including mobile phone use
	Achieving clarity 
· Define and communicate a clear Trust-wide approach to digital behaviour, including expectations around mobile phone use, online conduct and responsible technology use. Autumn 1 
· Establish a shared understanding that responses to digital behaviour should be relational, educative and proportionate, while maintaining clear boundaries and expectations. Autumn 1 
· Clarify what constitutes appropriate and inappropriate digital behaviour, including messaging, social media use, recording, sharing images and online interactions between pupils. Autumn 1–2 
· Agree consistent expectations for mobile phone use during the school day, including storage, access, sanctions and any agreed exceptions. Autumn 1 
· Ensure staff understand how digital behaviour links to safeguarding, behaviour, bullying and child-on-child abuse, and when concerns should be escalated. Autumn 1–2 
· Define expectations for how schools will teach digital responsibility, including respectful communication, privacy, consent and the impact of online behaviour. Autumn 2 
· Clarify the roles and responsibilities of leaders, teachers, pastoral staff and safeguarding teams in responding to digital incidents. Autumn 1–2 
· Establish clear expectations for engaging and educating families, including communication about mobile phone expectations, online risks and how parents can support responsible use. Autumn 2 
· Agree how digital behaviour incidents will be recorded, monitored and reviewed, enabling leaders to identify patterns and respond strategically. Autumn 2 onwards

Achieving consistency 

· Implement agreed Trust-wide expectations for digital behaviour and mobile phone use so that pupils experience clear and consistent boundaries across all schools. Autumn 2–Summer 2 
· Ensure staff respond to digital incidents using a relational, educative and proportionate approach, while applying agreed consequences consistently. Autumn 2 onwards 
· Embed consistent routines for the storage, access and use of mobile phones during the school day, including agreed exceptions where appropriate. Autumn 2 
· Use common approaches to teaching digital responsibility, respectful online communication, privacy and consent across the curriculum and wider school provision. Autumn 2–Summer 2 
· Ensure digital behaviour concerns are recorded and monitored consistently, enabling leaders to identify patterns, repeat incidents and emerging safeguarding concerns. Autumn 2 onwards 
· Use regular case reviews and professional dialogue to improve consistency in how staff respond to online bullying, inappropriate messaging, recording and image sharing. Spring 1 onwards 
· Ensure safeguarding, behaviour and pastoral systems work together consistently when responding to digital incidents involving risk or child-on-child abuse. Autumn 2–Summer 2 
· Provide families with consistent messages and guidance about mobile phone expectations and responsible digital behaviour. Autumn 2 onwards 
· Review implementation across schools through monitoring, pupil voice and staff feedback, identifying where further support or clarification is needed. Termly 
· Evaluate patterns in digital behaviour and refine Trust-wide expectations where necessary to maintain a consistent, proportionate and educative approach. Spring 2–Summer 2
	Achieving capacity

· Provide staff training on the Trust’s relational and educative approach to digital behaviour, including mobile phone use and online conduct. Autumn 1–2 
· Build staff confidence in responding to digital incidents in a way that is proportionate, consistent and focused on learning from behaviour. Autumn 2–Spring 1 
· Strengthen staff understanding of how digital behaviour links to safeguarding, bullying, child-on-child abuse and online safety. Autumn 1–2 
· Develop leaders’ confidence in managing more complex digital incidents, including those involving social media, messaging, recording and image sharing. Autumn 2–Spring 1 
· Ensure staff have access to clear guidance, scripts and agreed procedures for responding to mobile phone and digital behaviour concerns. Autumn 1–2 
· Provide opportunities for staff to share practice and review digital behaviour scenarios, helping to build confidence and consistency across schools. Spring 1 onwards 
· Strengthen curriculum capacity to teach digital citizenship, respectful communication, consent, privacy and responsible technology use effectively. Autumn 2–Spring 2 
· Develop staff confidence in working with parents and carers where digital behaviour or mobile phone use is causing concern. Autumn 2–Spring 1 
· Provide families with accessible information, guidance and opportunities to develop their understanding of online behaviour, risks and healthy digital habits. Autumn 2–Summer 2 
· Ensure DSLs and pastoral leaders have access to appropriate training and external guidance to support complex or emerging digital safeguarding issues. Autumn 1 onwards 
· Allocate sufficient leadership time and resources to monitor digital behaviour trends, evaluate provision and respond to emerging needs. Autumn 2 onwards 
	· Pupils experience a clear, consistent and fair approach to digital behaviour and mobile phone use across all schools. 
· Staff demonstrate greater confidence in responding to digital incidents using a relational, educative and proportionate approach. 
· Expectations around mobile phones, messaging, social media and online conduct are better understood by pupils, staff and families. 
· Pupils develop stronger understanding of responsible digital citizenship, including respectful communication, privacy, consent and appropriate online behaviour. 
· Digital incidents are identified, recorded and responded to more consistently, enabling leaders to spot patterns, repeat concerns and emerging risks. 
· There is a reduction in repeated incidents of inappropriate digital behaviour, including misuse of mobile phones, online bullying and inappropriate sharing. 
· Safeguarding concerns linked to digital behaviour are recognised and escalated promptly and appropriately. 
· Pupils are better able to reflect on the impact of their digital behaviour and make more responsible choices. 
· Families have greater confidence in school expectations and are better equipped to support safe and healthy digital habits at home. 
· Communication between schools and families around digital behaviour becomes more constructive and consistent. 
· Leaders have a clearer understanding of digital behaviour trends across the Trust and can use this information to target support and refine provision. 
·   Pupils report feeling safer, more respected and better supported in relation to both online and offline behaviour.

	LGB Impact Monitoring Priority 4 (quality check/key questions)
	LSS termly monitoring, LGB monitoring, school improvement team exception reporting














	Priority 5: School Governance, Leadership and Business (DfE TQD: Pillars 4 and 5 – Finance and Operations, Governance and Leadership)
5A. Design and implement a strategic estates management plan to support growth and sustainability
· Develop a clear Trust estates strategy and vision
· Align estates planning with financial strategy
· Support Trust growth and organisational change
· Strengthen estates data, systems and reporting
5B. Develop more robust financial management and sustainability strategies
· Develop a clear, long-term financial strategy
· Strengthen budgeting and forecasting processes
· Improve financial monitoring, reporting and accountability

	Explaining Context

	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI


	5A. Design and implement a strategic estates management plan to support growth and sustainability


	Achieving clarity
· Develop and communicate a clear Trust-wide estates strategy and vision, setting out how the estate will support educational priorities, organisational growth and long-term sustainability. Autumn 1 
· Establish clear principles for prioritising investment, maintenance and development, ensuring decisions are based on condition, suitability, compliance, risk and educational need. Autumn 1–2 
· Align estates priorities with the Trust’s medium- and long-term financial strategy, ensuring capital planning is affordable, sustainable and informed by future pressures. Autumn 1–2 
· Clarify how estates planning will support Trust growth, school expansion, organisational change and potential new schools joining the Trust. Autumn 2 
· Define clear expectations for the quality, completeness and accuracy of estates data, including condition information, compliance records and planned maintenance. Autumn 1–2 
· Establish a consistent approach to risk assessment and prioritisation, ensuring urgent, statutory and high-impact works are clearly identified. Autumn 2 
· Clarify roles and responsibilities for Trust leaders, school leaders, governors and external contractors in estates management, monitoring and decision-making. Autumn 1–2 
· Agree clear arrangements for estates reporting, including the information that will be provided to executive leaders and trustees to support strategic oversight. Autumn 2 
· Establish clear success measures for the estates strategy, including indicators relating to condition, compliance, sustainability, value for money and readiness for growth. Spring 1 
· Ensure estates planning is integrated with wider Trust priorities, including finance, health and safety, sustainability and school improvement. Autumn 2 onwards

Achieving Consistency 
· Implement a consistent Trust-wide approach to estates management, ensuring all schools follow agreed processes for maintenance, compliance, development and reporting. Autumn 2–Summer 2 
· Use common criteria to prioritise capital investment, planned maintenance and urgent works, ensuring decisions are transparent and evidence based. Autumn 2 onwards 
·  Establish consistent systems for recording and reviewing condition, compliance, health and safety and maintenance data across all sites. Autumn 2–Spring 1 
· Ensure estates planning is consistently linked to financial planning and budget setting, with clear consideration of affordability, risk and long-term sustainability. Autumn 2 onwards 
· Apply a consistent approach to assessing how estates requirements will support Trust growth, expansion and organisational change. Spring 1 onwards 
· Standardise expectations for site inspections, statutory checks and compliance monitoring, with clear escalation where concerns are identified. Autumn 2–Summer 2 
· Introduce consistent reporting formats and dashboards so that leaders and trustees can compare risk, condition, investment need and progress across schools. Spring 1 
· Ensure schools follow agreed processes for commissioning contractors, monitoring works and evaluating value for money. Spring 1–Summer 2 
· Review estates priorities regularly at Trust level to identify variation, emerging risks and areas requiring additional support or investment. Termly 
· Evaluate delivery of the estates strategy consistently across the Trust, using findings to inform future capital planning and strategic decision-making. Spring 2–Summer 2
	Achieving capacity
· Develop the expertise of Trust and school leaders in strategic estates management, including compliance, condition, risk, procurement and long-term planning. Autumn 1–2 
· Ensure sufficient leadership time and capacity are allocated to oversee the Trust estates strategy, monitor delivery and respond to emerging priorities. Autumn 1 onwards 
· Strengthen staff confidence in using estates data and management systems accurately and consistently across all schools. Autumn 1–Spring 1 
· Build capacity to undertake effective condition monitoring, compliance checks and planned maintenance reviews, reducing reliance on reactive responses. Autumn 2–Spring 1 
· Develop stronger financial planning skills so that estates priorities are clearly linked to capital budgets, reserves, funding opportunities and long-term affordability. Autumn 2–Spring 1 
· Strengthen capacity to support Trust growth and organisational change, including due diligence, site assessment and transition planning for new or expanding schools. Spring 1 onwards 
· Develop robust relationships with contractors, consultants and external specialists to access appropriate technical expertise where required. Autumn 2 onwards 
· Improve internal capacity for procurement, project management and contract oversight to ensure works are delivered effectively and provide value for money. Spring 1–Summer 2 
· Provide training and guidance for relevant staff on statutory compliance, health and safety responsibilities and estates reporting requirements. Autumn 1–2 
· Develop clear dashboards and reporting tools that enable leaders and trustees to understand risk, track progress and make informed decisions. Autumn 2–Spring 1 
· Build succession and resilience into estates leadership so that knowledge, systems and responsibilities are not dependent on individual members of staff. Spring 1–Summer 2
	· The Trust has a clear, coherent and sustainable estates strategy that supports educational priorities, organisational growth and long-term development. 
· Estates decision-making is more strategic, with investment prioritised according to condition, compliance, risk, suitability and educational need. 
· Estates and financial planning are more closely aligned, leading to better forecasting, affordability and value for money. 
· The Trust is better prepared to support growth, expansion and organisational change, with estates implications identified and addressed earlier. 
· Leaders have access to accurate, consistent and timely estates data, enabling more informed strategic decision-making. 
· Compliance risks are identified and addressed more quickly, strengthening health, safety and statutory assurance across the Trust. 
· Planned maintenance becomes more proactive, reducing reliance on reactive repairs and emergency expenditure. 
· There is greater consistency in estates management processes, reporting and monitoring across all schools. 
· Capital projects and maintenance works are commissioned and managed more effectively, improving quality, efficiency and value for money. 
· Trustees and senior leaders have improved oversight of estate condition, risk, investment need and progress against priorities. 
· The Trust’s estate is increasingly fit for purpose, sustainable and resilient, supporting high-quality teaching and learning. 
·   Estates planning contributes positively to the Trust’s overall financial sustainability and readiness for future growth.
· 

	Explaining Context

	Achieving Clarity - defining priority and time frame
Achieving Consistency - actions delivering consistency
	Achieving Capacity - tasks/costs/resources/training
	Expected Impact - KPI


	5B. Develop more robust financial management and sustainability strategies


	Achieving clarity
· Develop and communicate a clear long-term financial strategy aligned with the Trust’s educational priorities, growth plans and sustainability objectives. Autumn 1 
· Establish clear principles for financial decision-making, including affordability, value for money, risk and impact on pupil outcomes. Autumn 1–2 
· Define consistent expectations for budget setting, forecasting and financial planning across all schools and central functions. Autumn 1–2 
· Agree a clear approach to scenario planning, including changes in pupil numbers, staffing costs, funding pressures and Trust growth. Autumn 2 
· Clarify the financial information that leaders and trustees require to understand current performance, future pressures and emerging risks. Autumn 1–2 
· Establish clear expectations for variance analysis, ensuring significant differences between budget and actual spend are identified, explained and acted upon promptly. Autumn 2 onwards 
· Define clear roles and responsibilities for school leaders, finance staff, executive leaders and trustees in financial management and accountability. Autumn 1–2 
· Establish agreed thresholds for financial escalation and intervention, including where budgets, reserves or forecasts indicate increased risk. Autumn 2 
· Clarify expectations for reserves, investment and contingency planning to strengthen the Trust’s long-term financial resilience. Autumn 2–Spring 1 
· Agree a consistent cycle for financial monitoring, reporting and review, ensuring leaders and trustees receive timely and meaningful information. Autumn 1 onwards.

Achieving Consistency
· Implement a consistent Trust-wide approach to budget setting, forecasting and financial planning across all schools and central functions. Autumn 2–Summer 2 
· Use agreed assumptions and methodologies for forecasting pupil numbers, staffing costs, income, inflation and other key financial pressures. Autumn 2 onwards 
· Establish a consistent cycle of monthly financial monitoring, with clear expectations for variance analysis, commentary and corrective action. Autumn 1 onwards 
· Use standardised financial reports and dashboards so that school leaders, executive leaders and trustees receive comparable and meaningful information. Autumn 2–Spring 1 
· Ensure significant variances, emerging risks and financial pressures are identified, escalated and addressed consistently across the Trust. Autumn 2 onwards 
· Apply consistent expectations for budget accountability, with leaders clearly responsible for managing expenditure within agreed parameters. Autumn 2–Summer 2 
· Embed a consistent approach to scenario planning and stress testing, particularly where pupil numbers, staffing or funding changes could affect sustainability. Spring 1 onwards 
· Ensure decisions about staffing, investment and resource allocation consistently reflect the Trust’s long-term financial strategy and educational priorities. Autumn 2 onwards 
· Review financial performance across schools regularly to identify variation, emerging pressure and opportunities for efficiency or support. Termly 
· Maintain consistent oversight of reserves, cash flow and financial risk, ensuring agreed thresholds and intervention processes are applied. Termly 
· Use internal scrutiny, audit findings and financial reviews consistently to strengthen controls, compliance and accountability. Spring 1–Summer 2 
· Evaluate the effectiveness of financial management processes and refine them where needed to support long-term sustainability and value for money. Summer 2

	Achieving capacity
· Develop the financial knowledge and confidence of school leaders, budget holders and governors/trustees, ensuring they understand their responsibilities for effective financial management. Autumn 1–2 
· Strengthen the capacity of the central finance team to provide timely challenge, support and strategic advice to schools and Trust leaders. Autumn 1 onwards 
· Provide training on budget setting, forecasting, variance analysis and financial risk, enabling leaders to make well-informed decisions. Autumn 1–Spring 1 
· Build leaders’ confidence in using financial data and dashboards to identify emerging pressures, trends and opportunities for efficiency. Autumn 2–Spring 1 
· Develop expertise in scenario planning and stress testing, particularly around pupil numbers, staffing, funding changes and future Trust growth. Autumn 2–Spring 2 
· Strengthen capacity to undertake effective workforce planning, ensuring staffing structures remain educationally effective and financially sustainable. Autumn 2 onwards 
· Ensure appropriate systems and processes are in place to support accurate, efficient and timely financial reporting. Autumn 1–Spring 1 
· Develop stronger skills in procurement and value-for-money analysis, enabling leaders to make more strategic use of Trust resources. Spring 1–Summer 2 
· Create opportunities for leaders to share effective financial practice and learn from benchmarking and comparative data across the Trust and sector. Spring 1 onwards 
· Strengthen succession planning and resilience within finance functions so that key financial knowledge and processes are not dependent on individual staff members. Spring 1–Summer 2 
·   Ensure sufficient leadership time is allocated to strategic financial planning and review, rather than relying predominantly on reactive budget management. Autumn 1 onwards
	· The Trust has a clear and sustainable long-term financial strategy aligned with educational priorities and future growth. 
· Budget setting and forecasting are more accurate, enabling leaders to anticipate financial pressures earlier and respond proactively. 
· Leaders have a stronger understanding of the Trust’s financial position and can make better-informed strategic decisions. 
· Financial monitoring is timely, consistent and focused on action, with significant variances identified and addressed promptly. 
· School leaders and budget holders demonstrate increased financial accountability and ownership. 
· Staffing structures and resource allocation are increasingly aligned with both educational need and financial sustainability. 
· Scenario planning enables the Trust to respond more effectively to changes in pupil numbers, funding, staffing costs and wider financial pressures. 
· Financial risks are identified, monitored and mitigated more effectively, improving the Trust’s overall financial resilience. 
· Procurement and resource decisions demonstrate stronger value for money and make better use of available funding. 
· Trustees and senior leaders receive clear, accurate and meaningful financial information, strengthening oversight, challenge and assurance. 
· The Trust maintains appropriate levels of reserves and cash flow, supporting stability and future investment. 
· Greater consistency in financial processes reduces variation between schools and strengthens Trust-wide control and accountability. 
·   Overall financial sustainability improves, ensuring resources can be directed effectively towards improving outcomes for pupils

	LGB Impact Monitoring Priority 5 (quality check/key questions)
	Audit and FRS committee termly reporting, Trust risk register reporting, BoD and Member reporting



	AIP Progress Review Summary – Key Performance Indicator Summary Updated Termly
(full details of progress against each overall priority to be regularly reported to LGB using the Trust Exceptions Report template)

	[bookmark: _Hlk115765541]Priority
	Key Performance Indicators (KPI) from AIP Expected Outcome Column – Rolling RAG Review Summary

	A. Learning Standards
	1A. A clear trust-wide vision for writing, aligned with the new Writing Framework, is embedded across all schools

	
	1A. Writing leaders effectively monitor implementation, support colleagues and strengthen assessment accuracy through moderation

	
	1A. Writing curricula provide clear progression from EYFS to Year 6, with a strong emphasis on foundational knowledge and skills

	
	1A. High-quality adaptive teaching enables all pupils to access ambitious writing outcomes

	
	1A. Teachers consistently use evidence-informed approaches, including explicit instruction, modelling, vocabulary development and purposeful independent writing

	
	1A. Assessment is used effectively to identify gaps, inform teaching and target support

	
	1A. High levels of staff engagement in training

	
	1A. Improved quality of teaching as evidenced through monitoring and evaluation

	
	1A. Consistent, high-quality EYFS provision across all Trust settings

	
	1A. Narrowing attainment gap in writing

	
	1B. Pupils Increased fluency, confidence and independence in mathematics

	
	1B. Improved reasoning and problem-solving skills

	
	1B. Increased proportion achieving age-related expectations

	
	1B. KS2 mathematics outcomes improve towards or beyond national averages

	
	1B. Sustained improvement in arithmetic and reasoning scores

	
	1B. Improved engagement, progress and attainment for boys and disadvantaged pupils

	
	1B. Narrowing attainment gap in mathematics

	
	1B. Increased confidence and positive mathematical identity

	
	1B. Consistent, high-quality mathematics provision across all schools

	
	1B. Strong professional collaboration and shared accountability

	
	1B. Secure foundations for sustained improvement in mathematics outcomes across the Trust

	B. Curriculum 

	2A. Increase in % of children achieving GLD across the Trust

	
	2A. Improved attainment in Communication and Language

	
	2A. Improved attainment in Personal, Social and Emotional Development

	
	2A. Improved attainment in Literacy and Mathematics

	
	2A. Increased progress for children with SEND, with more children meeting individual targets and improved readiness for Year 1

	
	2A. Narrowing of the attainment gap, with a higher proportion of disadvantaged children achieving GLD year-on-year

	
	2A. High levels of staff engagement in training

	
	2A. Improved quality of teaching as evidenced through monitoring and evaluation

	
	2A.  Consistent, high-quality EYFS provision across all Trust settings

	
	2B. Technology will demonstrably improve engagement, inclusion, teaching effectiveness and readiness for future learning

	
	2B. Increased staff confidence in digital learning and AI demonstrated through annual surveys

	
	2B. Reduction in teacher workload through AI-supported administrative tasks

	
	2B. Improved attendance and readiness to learn

	
	2B. Positive pupil voice regarding digital learning experience

	
	2B. Improved participation and engagement of vulnerable learners

	
	2B. Evidence of adaptive teaching supported by digital technologies

	
	2B. Successful implementation of pilot 1:1 device programmes

	
	2B. Increased use of digital exercise books and digital homework

	
	2B. Effective and safe implementation of AI in line with Trust guidance

	C. Vision and Culture

	3. A clearly defined and implemented Trust-wide framework for belonging and flourishing

	
	3. Robust and reliable baseline and ongoing data established across all settings

	
	3. Increased pupil sense of belonging (measured through surveys and pupil voice)

	
	3. Improved outcomes in key indicators, including attendance, behaviour, exclusion rates and engagement in learning and enrichment

	
	3. Evidence of effective use of pupil voice influencing school and Trust decision-making

	
	3. Reduction in gaps for vulnerable groups (e.g. SEND, disadvantaged pupils)

	
	3. Increased participation in enrichment and wider opportunities

	
	3. Positive feedback from pupils, parents, and staff regarding inclusion and belonging

	D. Safeguarding - behaviour and attendance
	4. Leaders use attendance data effectively to identify needs, monitor trends and evaluate impact

	
	4. Consistent attendance systems and expectations are evident across the Trust

	
	4. Early intervention and graduated support are implemented consistently

	
	4. Overall attendance improves across the trust

	
	4. Persistent absence reduces, particularly among disadvantaged pupils and pupils with SEND

	
	4. Attendance outcomes are on a clear trajectory towards or above national averages

	
	4. More pupils attend consistently because they feel a strong sense of belonging within their school community

	E. People and Leadership

	5a. Compliance

	
	5a. Reduction in reactive maintenance issues

	
	5a. All sites adhering to agreed inspection and reporting schedules

	
	5a. Financial Efficiency

	
	5a. Improved ratio of planned vs reactive maintenance

	
	5a. Estates spend aligned to strategic priorities

	
	5a. Demonstrable progress against estates strategy milestones

	
	5b. The Trust to remain a going concern

	
	5b. Delivery of a balanced or surplus budget

	
	5b. Improved cost per pupil ratio

	
	5b. Increased proportion of planned vs reactive spending

	
	5b. Staffing costs maintained within recommended % of income

	
	5b. Staffing structure aligned to curriculum and pupil numbers

	
	5b. Estates Cost management

	
	5b. Reduction in energy and premises costs over time

	
	5b. Improved value from contracts and services

	
	5b. Improved value from contracts and services

	
	5b. Income Generation
5b. Improved utilisation of facilities

	
	5b. 3-year financial plan demonstrating sustainability

	
	5b. Maintenance or growth of reserves in line with policy
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